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11 ELIMINATING ALL FORMS OF VIOLENCE
CHAPTER

Facilitator’s Note
In this chapter, you will be teaching girls about violence, with a focus on gender-based violence (GBV), so that girls can protect
themselves and others from all forms of violence.1 Given the serious and sensitive nature of this topic, check in with the girls
periodically throughout the lessons, to make sure they are all OK. Take time to answer any questions they may have, and let the girls
share their thoughts and experiences, if they choose to; but do not ask probing questions or ask anyone to share anything they do
not voluntarily share. Also, take breaks throughout the chapter, to play a game, stretch, or take a few deep breaths together. This
may help to relieve any tension the girls are experiencing. Many girls in your Club may have personally witnessed or experienced
violence, and this conversation may upset them. If this happens, be prepared to speak with the girl about her experience, and direct
her to whomever can best support her. This might be a village elder, the local health clinic, a trusted doctor, counselor, teacher,
police woman or man, or another trusted adult.2

Questions Box: Given the sensitive nature of this chapter, some girls may not feel comfortable asking questions in
front of each other, or even just in front of you. One way to ensure that girls are able to ask any questions they may have
about this or any other sensitive topic is to create an anonymous questions box. This box should be kept in the space
where the Club is located and should be available as much as possible, so that girls can put their questions in the box
discreetly. Periodically, you should open up the box and answer the questions; however, you must take care to protect the
girls’ privacy, as they may be embarrassed to ask these questions in front of the rest of the Club. In some Clubs, such as
the Teens’ Club in Kisumu, Kenya, run by WomenStrong Consortium Member Alice Visionary Foundation Project, peer
mentors open the box during Club sessions and read and answer the questions out loud.3 Sometimes the peer mentor
asks the same question back to the Club members, to give others an opportunity to respond to their peers. The peer
mentor then supplements or corrects the explanation, as needed. The Club members also have an opportunity to ask
more questions about the peer mentor’s explanation, if they wish. Another way to answer these questions is for you to
copy the questions from the box onto clean sheets of paper (so that no one can be identified based on her handwriting)
and to write responses to the questions on that new paper. Then you can hang up the questions and answers during the
next Club session, for all the girls to read. Many of the girls probably have the same questions, so it is good to answer them
in a way that everyone can see or hear. Exactly how and when you answer these questions is ultimately up to you, as long
as the girls’ privacy is protected.

1 As noted in the Girls’ Club Start-Up Guide, if you are using this Handbook to organize and operate Boys’ Clubs or coeducational Clubs, simply substitute or add in “boys” wherever “girls” are mentioned.
2 For more guidance on teaching this sensitive subject, see: Hannah Wharf, Violence Against Violence: A Non-Formal Education Programme for Children and
Youth to Help Stop Violence Against Girls and Young Women, Handbook for Group Leaders (World Association of Girl Guides and Girl Scouts and UN
Women, 2013), 65–78, http://www.unwomen.org/~/media/Headquarters/Attachments/Sections/Library/Publications/2013/10/
VoicesAgainstViolence-Hand-book-en%20pdf.pdf.
3 If you choose to answer the questions in this way, make sure that the girls cannot see the handwriting on the paper, so that the girls’ anonymity
is protected.
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Definitions of Key Terms for this Chapter
Child marriage: marriage under age 18, according to the United Nations (UN) Convention on
the Rights of the Child.
Economic violence: a form of abuse in which the victim does not control her or his own
finances, thereby limiting the person’s capacity to support herself or himself and forcing her
to depend on the perpetrator for survival.
Emotional/psychological violence: any form of abuse that causes emotional and
psychological harm, such as depression, anxiety, or stress.
Female genital mutilation (FGM): comprises all procedures involving partial or total
removal of the female external genitalia, or other injury to the female genital organs for
non-medical reasons.
Gender-based violence (GBV): any act of violence (physical, sexual, emotional/psychological,
or economic) committed against someone because of the person’s actual or perceived
gender identity.
Physical violence: any form of physical assault or force.
Sexual violence: any unwanted activity or behavior of a sexual nature committed against any
person of any gender by force, threat of force, or coercion.
Violence against women (VAW): violence that is perpetrated against women and girls, often
but not always because of their gender.
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LESSON 11A

WHAT IS VIOLENCE?

Brief Description
This lesson introduces the 4 different forms
of violence, and girls practice categorizing
violence into these 4 forms.

Purpose
Girls know what violence is, so that they
can identify it, protect themselves, and seek
support when needed.

Materials Needed
• 7–8 large pieces of paper (enough for each
group of 4–5 girls to have 1 large piece of
paper)
• Colored pencils, crayons, pens, or markers
• Notebooks or paper for each girl
• Pen or pencil for each girl

Learning Objectives
77 Girls know what constitutes violence and
understand the different forms of violence.
77 Girls identify trusted adults they can go to
for support in dealing with violence.

Facilitator Preparation4
None specific to this lesson.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.5

Warm-Up Activity: What Does Violence Look Like? (20 minutes)6
This warm-up activity is adapted from the Peace Corps, Health and HIV Life Skills Manual.7

Introduce this chapter and lesson:
For the next few lessons, we are going to be discussing violence and abuse—what it is, what counts as
violence and abuse, how to prevent it, and what to do if you or a loved one experiences violence. To begin,
please form groups of 4–5 girls. I will give each group a large piece of paper and colored pencils, crayons,

4 Prior to the start of each lesson, you should read the entire lesson, make sure you clearly understand the topic to be discussed and how to run the
activities, and verify that you have the materials needed for the lesson. Additional preparation specific to this lesson, if any, is included in this Lesson Plan.
5 For ideas of welcome activities, see Annex 1.
6 For a full list of warm-up activities, see Annex 2.
7 Peace Corps Office of Global Health and HIV, Health and HIV Life Skills Manual (Peace Corps Office of Overseas Programming and Training Support,
September 2016), 160–61, https://www.scribd.com/document/356257817/Peace-Corps-Health-and-HIV-Life-Skills-Manual-Office-of-Global-Healthand-HIV-OGHH-Revised-September-2016-Publication-M0063-Life-Skills-Manual.
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or markers. Together with your group, draw what comes to your mind when you think of violence and abuse.
Start by writing the words “violence” and “abuse” on your paper.8 Then draw or write anything that you
associate with those 2 words—this could be words, pictures, symbols, or anything else that comes to mind!
Allow the girls to work together on this for 10 minutes. Then ask each group to present their drawing to the Club.
Discuss with the girls:
77 Do you see any recurring themes in the different drawings?
77 Do you see any similar images or words in the different drawings?

Activity 1: The 4 Forms of Violence (25 minutes)
This activity is adapted from Girl Pride Circle’s Safe Kicks Initiative: End Sexual Violence and the Peace Corps Health and HIV
Life Skills Manual.9

Say:
Now that we have started thinking about violence and abuse, let’s examine different forms of violence.
Violence can take 4 different forms: physical violence; sexual violence; emotional/psychological violence; and
economic violence.
Discuss each of these forms of violence with the girls, using the questions below as a guide, and provide definitions and examples of each form. Invite the girls to share examples of each form of violence they wrote or drew
on their paper.
Physical violence: What is physical violence? What are some examples of physical violence?
Physical violence is any form of physical assault or force, such as beating, punching,
kicking, biting, burning, slapping, caning, cutting, sleep deprivation, forced starvation,
and killing. It can be done with or without weapons. Other examples include excessive
exercise drills, painful body positions, forced ingestion (such as being forced to swallow soap or spices), forced labor, human trafficking, and slavery.
Sexual violence: What is sexual violence? What are some examples of sexual violence?
Sexual violence is any unwanted activity or behavior of a sexual nature committed
against any person of any gender by force, threat of force, or coercion, such as rape,
defilement, sexual exploitation, forced prostitution, sexual molestation, exposing
someone to pornography, or sexual harassment. It also includes unwanted sexual
contact, groping, touching, sexual comments, or unwanted advances. Sexual violence
can be committed by any person of any gender, regardless of his or her relationship to
the victim, of previous consent given, and regardless of the use of alcohol or drugs by
the perpetrator and/or the victim.
8 If you have girls in your Club who have limited reading or writing skills, be sure to adapt activities in this chapter by using drawing or symbols, instead
of writing, and you should read out loud anything directed to be read by the girls, so that the activity can be done verbally.
9 Girl Pride Circle, Safe Kicks Initiative: End Sexual Violence (Girl Pride Circle, 2016), 3–4; and Peace Corps Office of Global Health and HIV, Health and
HIV Life Skills Manual, 161–62.
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Emotional/psychological violence: What is emotional/psychological violence? What are
some examples of emotional/psychological violence?
Emotional and psychological violence is any form of abuse that causes emotional and
psychological harm, such as depression, anxiety, or stress. This includes verbal harassment or abuse, bullying, teasing, insulting, shaming, humiliation, threatening, demeaning, degrading, abusive language from peers or adults, ostracization, and emotional
manipulation. It may also include making someone feel ashamed for experiencing
abuse, verbal taunting of people whose behavior does not conform to gender norms,
forcing a person to engage in humiliating acts, restricting her or his movement, or
isolating her or him from friends or family.
Economic violence: What is economic violence? What are some examples of economic violence?
Economic violence is a form of abuse in which the victim does not control her or his
own finances, thereby limiting the person’s capacity to support herself or himself and
forcing her to depend on the perpetrator for survival. It includes discrimination and
denial of opportunities; denying one access to education, health assistance, or salaried employment; denial of property rights; social exclusion, and the prevention of
enjoyment of civil, social, political, and economic rights of girls and women; refusing
to give money to support your child; taking a partner’s earnings; or not fairly sharing
money in the home.

To conclude the activity, divide the girls into pairs, and ask them to discuss the following questions:
77 Is it possible for one act of violence/abuse to actually be 2 or more forms of violence/abuse that we
discussed above?
77 Which forms of violence/abuse are the most common in our community?
77 How can these forms of violence/abuse cause shame for individuals and in communities?

Wrap-Up Activity: Trusted Adults (10 minutes)10
This wrap-up activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).11

Conclude the lesson:
Now that we have talked about the different forms of violence, you can more easily identify violence
happening to you or others in our community. But once you see it, what do you do?
Allow a few girls to answer. Then, continue:
One action you can take is to talk to a “trusted adult.” Who is a trusted adult?
10 For a full list of wrap-up activities, see Annex 3.
11 Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative–Kenya (AGI–K) (Nairobi: Population Council, 2015), 204, https://
www.popcouncil.org/uploads/pdfs/2015PGY_AGI-K_HealthLifeCurriculum_Kibera.pdf.
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Allow the girls to brainstorm some ideas. Here are some examples:
◊

Someone you know who will help you if you need help, without asking for payment in kind;

◊

Someone you can talk to about anything, especially your problems, without fear of shame,
or whom you can talk to if you are feeling scared, ashamed, confused, or uncomfortable;

◊

Someone you feel happy being around;

◊

Someone who listens to you and cares about your problems;

◊

Someone who has helped you before; or

◊

Someone who would be understanding and would help you solve a problem, get help, and work
to keep you safe.

Say:
Trusted adults may range from your parents to teachers to religious leaders. To find a trusted adult, make a
list of adults in your life. Decide which of these adults makes you feel safe and respected, and who you think
will listen and help you out when you have a problem.

LESSON 11B

GOOD TOUCH, BAD TOUCH

Brief Description
This lesson teaches girls what gender-based violence (GBV) and
sexual violence are by discussing what kind of touches are good,
confusing, and bad.

• 3 large pieces of paper
or posters
• 3 markers or thick pens

Purpose

Identifying GBV and sexual violence empowers girls to protect
themselves, because they are aware of what is appropriate
and not.

Learning Objectives
77 Girls understand what gender-based violence is.
77 Girls know what is a “good touch,” a “confusing touch,”
and a “bad touch.”

Facilitator Preparation
Prepare 3 large posters for Activity 2: one labeled at the top
“Good Touch”; one labeled “Confusing Touch”; and the last one
labeled, “Bad Touch.”
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• 1 chair per Club member (if
chairs are not available, a piece
of paper placed on the ground
can also work)

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: Touch Tag (10 minutes)
This warm-up activity is adapted from the Haiti Adolescent Girls Network’s My Own Space.12

Explain:
We are going to continue talking today about violence, specifically gender-based violence (GBV). GBV often
begins gradually, with a touch. To start off today’s session, let’s play a fun game called “touch tag,” so we can
practice avoiding being touched!
This activity is best played outdoors or somewhere with space to run around. Set up the game, and explain the
rules: invite 3 girls to be the “taggers” for the game. Then ask the other girls to gather on one side of the playing
area (this could be a field, your classroom, etc.). Their goal is to get to the other side of the playing area without
getting tagged by the “taggers.” The “taggers” goal is to touch or “tag” the girls who are running to the other side.
If a girl gets tagged, she must freeze and not move. She can only move again if another girl from her team (anyone
other than the “tagger”) tags her. Then those 2 girls can run to the other side together, as long as they do not get
tagged again. Play the game until all the girls get to the other side, or until the girls have played for 10 minutes.

Activity 1: What Is GBV? (10–15 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).13

Introduce this activity:
During our last lesson, we learned about
different forms of violence: physical
violence; sexual violence; emotional/
psychological violence; and economic
violence. Any of these 4 forms of violence
can be directed against someone because
of the person’s gender; this is called,
“gender-based violence.” What is genderbased violence? What are some examples
of gender-based violence? The term
“gender-based violence” is used often
interchangeably with “violence against
women.” Why do you think that is? What
is the difference between these 2 terms?

12
13

Haiti Adolescent Girls Network, My Own Space (Haiti Adolescent Girls Network, November 2016), 176–77.
Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 195–98.

11-7  STRONG GIRLS MAKE STRONG WOMEN

Refer to the following text to supplement the discussion and guide the girls:
Gender-based violence (GBV): any act of violence (physical, sexual, emotional/psychological,
or economic) that is committed against someone, due to their actual or perceived gender
identity. GBV can be committed by anyone of any gender, against anyone of any gender.
Examples include bullying someone because he or she does not conform to traditional gender
stereotypes; gender discrimination; domestic violence; and female genital mutilation.
Violence against women (VAW): violence perpetrated against women and girls, often but
not always because of their gender. The term “violence against women” (VAW) is often used
interchangeably with “gender-based violence,” because GBV is often committed against
women and girls, frequently, but not always, by men. However, GBV can also be committed
against men and boys and transgender people, due to their actual or perceived gender
identity.

Activity 2: Good Touch, Confusing Touch, Bad Touch (15–20 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).14

Say:
Now we are going to explore sexual violence, a common form of gender-based violence, to help you protect
yourselves and each other from this form of violence. To help us better understand sexual violence, we are
going to look at different kinds of “touches” you may receive from other people. We will define 3 different
categories of “touch”: (1) “good” touch—a touch that usually does not constitute violence; (2) a “confusing”
touch—a touch that may or may not constitute violence, depending on the situation; and (3) a “bad”
touch—a touch that is always violent. Even though we have these categories, the ultimate test for whether
a touch constitutes violence or not is how the person receiving the touch feels about it. The appropriateness
of the touch may depend on how the touch is delivered, by whom, when and where the touch happens, or
other situational factors. For example, a kiss from your mother may be a “good” touch, but an unwanted kiss
from an older man may be a “bad” touch. No matter how we categorize these touches today, if you feel that
a touch is unwanted or makes you feel uncomfortable, then that is a bad touch, and you should get support
from a trusted adult to help you deal with that experience.
Hang 3 large posters on the chalkboard or wall labeled, “Good Touch,” “Confusing Touch,” and “Bad Touch.” Invite
3 girls to volunteer to write on the 3 posters for this activity. Ask the girls to list examples of common “touches”
and what kind of touch it is (good, bad, or confusing). Allow the girls to discuss these examples and to agree on
their conclusions. The girls writing on each poster will mark down each touch, as the rest of the girls assign the
touch to one of the 3 categories.

14

Same as previous footnote, 199.
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Please use the following table as a reference for this activity, reprinted here with permission from the Population
Council.15 Feel free to add more touches not listed here.

Good Touch

Confusing Touch

Bad Touch

• Hair-brushing

• Kissing

• Kicking

• A pat on the shoulder

• Tickling

• Biting

• A trusted doctor’s examination

• Handshake with a pinch

• Punching

• Handshake

• Backrubs

• Slapping

• A pat on the back

• Pinching

• Hugging

• Unwanted touching of
private parts

• Holding hands

• Forced sex

Conclude the activity:
Thank you, girls, for engaging in this sensitive and uncomfortable conversation. More extreme forms of
sexual violence, such as sexual exploitation, often progress gradually, starting off with a touch. If you can
identify inappropriate behavior starting with a “bad touch,” then you have a better chance of avoiding more
extreme forms of sexual violence.

Wrap-Up Activity: GBV Pop Quiz (15 minutes)
This wrap-up activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).16

Say:
Thank you for your hard work and attention today on such a serious topic. To end our lesson, we will
play a game, although this game is still about a serious subject. We will explore some facts and myths
about GBV, especially rape (forced sexual intercourse), so that you can better understand this topic
and protect yourselves.
Everyone, please arrange your chairs in a circle. [If you do not have enough chairs, place 1 piece of paper
on the ground for each girl to stand on.] I will call out a statement, and if that statement applies to you,
find another seat or spot in the circle as fast as you can! For example, if I say, “Girls who are wearing black
shoes,” then all girls wearing black shoes will get up and find a new seat. After a few rounds, we will change
the game a little bit.
Be sure to call out statements that are true for many girls, so that many girls are standing up and finding new
seats at once, but do not ask personal questions related to GBV. After you have called out 3–4 statements, and
the girls understand the game, take away 1 chair (or piece of paper) the next time girls are standing up to find a
new seat. Now 1 girl will be left without a seat. That girl will answer a true or false question about GBV.
Whether the girl answers right or wrong, you should explain the correct answer afterward.
15
16

Same as previous footnote.
Same as previous footnote, 197.
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Once you have asked the question and discussed the response, call out another non-personal statement about
the girls, so the girls can get up again and move around. Make sure that the same girl does not have to answer a
quiz question twice.
The following questions for this activity are reprinted here with permission from the Population Council.17
1. If a victim of rape gives in and allows sexual intercourse out of fear, this is considered “consent.”
False. Consent is based on choice, when two people have equal power. If a powerless person gives in out of
fear, that is not consent.
2. Being drunk and “out of control” is not an excuse for rape.
True. Being drunk and “out of control” makes it harder for people to communicate effectively. However,
it is not an excuse to force a person into sexual intercourse.
3. Men are not ever really raped.
False. Some rapes are committed against boys and men but few ever acknowledge it.
4. Physical force is used in most rapes.
True. There is often some form of physical force. Also, however, a victim often endures non-physical
force, for example, when they are pressured into the sexual act through verbal force and/or
psychological abuse.
5. Most victims of rape are teenagers and young adult women.
True. Young women between the ages of 16 and 24 are three times as likely to be raped as other women.
However, children as young as a few months or adults as old as 98 years have been raped.
6. Women are most likely to be raped when they are out alone in a dangerous place, especially at night.
False. Rape can occur anywhere. Over half of all rapes occur inside a residence, most often the victim’s
home or compound.

LESSON 11C

I’M NOT A VICTIM

Facilitator’s Note
This lesson focuses on the prevention of and protection from violence. If time, space, and resources allow, a valuable supplemental
workshop or lesson for this Club session would be training on physical self-defense. An outside self-defense trainer or educator can
be brought in to teach the girls how to defend themselves. This would equip the girls with valuable skills with which they can protect
themselves and would give them additional confidence that they are able to defend themselves. It can also be fun!

Brief Description
In this lesson, girls learn methods of preventing violence, including powerfully saying, “No!” They also learn how
to report violence to a trusted adult.
17

Same as previous footnote.
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Purpose
Girls are equipped with strategies and skills for
protecting themselves and their loved ones
from violence.

Materials Needed
• None.

Learning Objectives
77 Girls are confident in their ability to say, “no.”
77 Girls understand possible ways to act in
exploitative situations.
77 Girls know how to report violence.

Facilitator Preparation
Activity 3 is about reporting violence. To
prepare for this activity, you should create a list
of local trusted and supportive organizations,
institutions, and individuals to whom the girls
can report violence. Depending on the situation
in your community, this could include the
local police department, community elders or
leaders, health care providers, school teachers or
administrators, or local NGOs.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: Yes! No! (10 minutes)
This warm-up activity is adapted from South African Medical Research Council GHRU’s Stepping Stones, South African
Adaptation.18

Divide the girls into 2 groups, and ask them to stand on opposite sides of the Club space. One group of girls can
only say, “yes,” and the other group can only say, “no.” Each group is trying to convince the other group that their
word is correct, but remember, they can only say, “yes,” or “no,” depending on which group they are in. After a minute of convincing, ask the groups to switch which word they are allowed to say. All of the “no” girls will now only
be able to say “yes,” and vice versa. After another minute, pause and ask the girls to share what it was like only to
be able to say, “yes” or only to be able to say, “no.” Why do they think it was easier or harder to say one word or
the other?

18 Rachel Jewkes, Mzikazi Nduna, and Nwabisa Jama, Stepping Stones, South African Adaptation (Pretoria, South Africa: South African Medical Research
Council GHRU, 2002), 88, https://www.whatworks.co.za/documents/publications/86-stepping-stones-training-manual/file.
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Activity 1: Early Warning Signs (10 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K) and Girl Pride Circle’s Safe Kicks Initiative: End Sexual Violence.19

Say:
In the last 2 Club sessions, we learned about gender-based violence (GBV) and other forms of violence.
Today, we are going to talk about how to prevent and protect ourselves from violence. We have already
begun by practicing saying, “no!” The first step for prevention is to look for early warning signs of violence,
to help you identify when you may be in a dangerous situation. Can you think of some early warning
signs of GBV?
Examples include:
◊

Your partner continuously asking you to have sex, even though you said no

◊

Your teacher asking you to stay after school, or to come meet him or her when no other students or
teachers are around

◊

Someone frequently touching you in a way that makes you feel uncomfortable

◊

Someone who hits, chokes, slaps, or punches you

◊

Someone asking you to expose parts of your body or to send nude pictures of yourself

◊

Someone taking your earnings away from you and/or tightly controlling how you spend and earn money

◊

Someone threatening you with physical force, or threatening to harm you if you do not do something,
such as have sex with him or her

◊

Someone, such as a boyfriend, constantly demanding to know where you are, or attempting to control
your movements and actions

◊

Someone constantly criticizing you, bullying you, or harassing you

Continue:
Now that we have identified some early warning signs, what are some things you might do to prevent
yourself from being in those situations?
Examples include:

19

◊

Avoid being alone with people who make you uncomfortable or people you cannot trust, which includes
people you do not know well.

◊

Go out in groups with friends, including when you are going out with a new romantic partner.

◊

Make sure that someone always knows where you are and where you are going.

◊

Decide for yourself, before going out with a romantic partner, what sexual acts you are comfortable
with, and set limits for yourself. And stick to your limits! Be clear with this partner that “no” means “no,”
just as we practiced earlier today.

◊

Trust your instincts. If you feel uncomfortable in a situation, do not hesitate to express your concern,
ask someone to stop, or to leave, if necessary for you to feel safe.

◊

Do not worry about being polite or nice, if you sense that you may be in danger. It is more important to
protect yourself!
Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 212; and Girl Pride Circle, Safe Kicks Initiative, 9.
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Activity 2: Avoiding Exploitation (20 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).20

Explain:
Let’s examine now a situation involving violence you might find yourself in, and what you can do to avoid
violence in this or a similar kind of situation.
This situation is told through a story with several parts, and there are questions to discuss with the girls after
each part of the story. Ask one girl to read the first part of the story:
“Jonathan and Ruth were sent by their mother to get a packet of sugar from their neighbor. They
have been sent there many times before. Upon arrival, the neighbor (an elderly man) invites them
for some fruit in the house. While they are eating the fruit, he starts rubbing Ruth’s leg.”21
Discuss:
How do you think Ruth and Jonathan felt?
Ask another girl to continue reading the story:
“Just before Ruth and Jonathan left, the neighbor offered to give them some money if Ruth would
remove her clothes.”22
Discuss:
What would you have done if you were Ruth? What if you were Jonathan—what would you do?
What options do Ruth and Jonathan have?
Invite another girl to keep reading:
“After Ruth refused, the neighbor left them alone but then gave them the money he had offered,
so that they would not tell anyone about the incident.”23
Discuss:
What would you do now, if you were Ruth and Jonathan? Do you need to report the neighbor?
Encourage the girls to decide what they would do. Then, explain to them, if they have not already concluded this
on their own, that it is important to report the neighbor, so as to protect themselves and others in the community
from this happening again to anyone else. Then ask the girls:
Whom would you report to? Where do you report this kind of thing? What difficulties might you face in
reporting this?

20
21
22
23

Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 200.
Same as previous footnote.
Same as previous footnote.
Same as previous footnote.
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Conclude the activity:
We are going to continue this conversation about reporting violence in the next activity. Remember, even
though this is just one situation, think about how you might be able to apply these lessons to other violent
situations you might experience.

Activity 3: Reporting Violence (10–15 minutes)24
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).25

Say:
As we just discussed in Ruth and Jonathan’s story, it may not be easy to report violence and abuse, so let’s
practice now.
Divide the girls into groups of 3–4 each. One girl will be the “trusted adult” (the person to whom the violence
is reported). Another girl will be the one who experienced the violence, and the other girl(s) will be bystanders
or others who may have witnessed or experienced the violence. The violence the girl is reporting can be made
up and does not need to be based on something that actually happened to her or someone she knows. Create a
short skit in which the girl who experienced the violence tells the trusted adult about what happened. After the
girls have rehearsed their skit once, ask them to switch roles, so that they each get a chance to practice reporting
the violence themselves. After each girl has played the role of the survivor, bring all the groups back together.
Discuss with the girls what they learned from the activity, including which ways of reporting were most effective,
who was the trusted adult to whom they were reporting, how did the witness help with reporting, etc.

Wrap-Up Activity (5 minutes)
Thank the girls for their hard work, and be available to talk to any girls who may wish to speak with you about the
sensitive subjects covered today.

LESSON 11D

WHERE AM I SAFEST?

Brief Description
Girls explore safety in their community by creating a safety map of the places they frequently visit.

Purpose
Girls can protect themselves from violence by knowing the safest ways to navigate their community.

24 In teaching the girls about reporting, it may be useful to also have local and national laws about GBV available. More information about laws that apply
to your community can be found on the internet by searching your country on this source: “Protecting Women from Violence,” Women, Business and the Law,
World Bank, http://wbl.worldbank.org/en/data/exploretopics/protecting-women-from-violence. Additionally, you should know of a few places where the
girls can report cases of violence, such as the local police, NGOs, health care providers, or other institutions that provide support to survivors of violence.
25 Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 204.
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Materials Needed
• 3 large pieces of paper for the warm-up activity signs
• Tape, paste, string, or some kind of adhesive
• 5–6 large pieces of paper (1 per group of 5–6 girls)
• Colored pencils, crayons, pens, or markers

Learning Objectives
77 Girls know which places are always safe, which are sometimes safe, and which are never safe in their community.
77 Girls are aware of the safety levels of the areas they visit frequently in their neighborhood and how to stay
safe as they navigate their community.

Facilitator Preparation
77 Prepare 3 signs for the warm-up activity. Label the first “Always,” label the second “Sometimes,” and label
the last “Never.”
77 Create a list of places frequently visited by the girls to use for the warm-up activity. Some examples include:
bus station, local market, school, your own home, public toilet, police station, health clinic or hospital,
railroad tracks, riverside, farm, and church/temple/mosque.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: Always, Sometimes, Never (10 minutes)
This warm-up activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).26

Before beginning this activity, hang the signs prepared for this lesson in 3 different parts of the space or room
where your Club is held.
Introduce today’s lesson:
In our last lesson, we talked about ways to prevent violence and to protect ourselves. Another important
way to protect ourselves is by putting ourselves only in situations and places that we know are safe and
avoiding situations and places that we know can be risky. Let’s play a game to get started! I will call out a
place in our community. Then you decide if you think that place is “always,” “sometimes,” or “never” safe. If
you think it is always safe, then stand by the sign that says, “Always.” If you think that place is sometimes
safe, then stand by the sign that says, “Sometimes.” If you think that place is never safe, then stand by the
sign that says, “Never.”

26

Same as previous footnote, 222.
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After explaining the instruction, call out a place that the girls frequently visit. Allow the girls to observe how
many people think that place is always, sometimes, or never safe. Then, call out the next place. Do this until
you have called out all the places on the list you prepared, or until 10 minutes have passed.

Activity 1: Safety Mapping (40 minutes)27
This activity is adapted from Girl Hub’s Girl Safety Toolkit: A Resource for Practitioners and the Haiti Adolescent Girls
Network’s My Own Space.28

Divide the girls into groups of 5–6. Give each group colored pencils, crayons, pens, or markers, and a large
piece of paper. Explain to the girls:
Now that we have begun discussing where is safe in our communities and where to avoid, let’s create a map
of those places. With your group, draw a map of our community, and include all the places you frequently
go, including your houses and your friends’ houses. Label each place as always, sometimes, or never safe,
as we did in the last activity. You can do this by using different colors, or you can write the words “always,”
“sometimes,” or “never” next to each place. Then, for each of you, map your daily journeys of places you often
go, such as from home to school, or from home to the market. Discuss with your group any unsafe places you
regularly go through or pass on your journey. Please begin!
Walk around the room as the girls are working on their maps, and answer any questions they may have.
When the girls are done, bring them back together as a Club, and ask each group to present its map. As the girls
present, ask them to please explain why they declared some locations to be unsafe. When all the groups have
presented, facilitate a discussion with the girls about the following questions:
sometimes
◊ What areas did you all have on your map that are
never
never safe? Now that you know that area is never
safe, what can you do so that you stay safe?
◊

What areas did different groups disagree on?
Why do you think you have different opinions
about the safety of this place?

◊

What are some actions you could take to make
your community safer, now that you have this
safety map? Are there any areas you think you
could make safer?

◊

always

Is there anyone in your community who might be
interested in seeing this map and who might be
able to make some areas safer?

Wrap-Up Activity: Walk Around (5 minutes)

always

Invite the girls to walk around the room and share what they have learned today with 3 fellow Club members.
27 If time and safety allow, your Club can create a more detailed safety map of the community. The girls, likely accompanied by you, can walk through the
community and note specific locations or characteristics of the community that are safe and unsafe. After returning to the Club space, the girls can then
draw a map of the community as outlined above. This map can even be shared with community leaders or local government officials, with the hope that they
might take actions to correct some of these unsafe spaces.
28 Haiti Adolescent Girls Network, My Own Space, 103–104; and Corinne Davey, Girl Safety Toolkit: A Resource for Practitioners (Girl Hub), 30–31, http://
www.viva.org/wp-content/uploads/2017/10/Girl-safety-toolkit.pdf.
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LESSON 11E

PRESERVING MY CHILDHOOD

Facilitator’s Note29
This lesson discusses the harmful traditional practices of female genital mutilation or cutting, and forced and child marriage, all of
which are also forms of gender-based violence.30 These traditions are rooted in customs and culture and may be sensitive to discuss,
so please use your own judgment about what is appropriate and safe for your community.
This lesson may be particularly upsetting for girls, especially for those who are survivors of these traditional practices. Be sure to
check in with the girls throughout this chapter, take breaks as needed, and remind the girls that they can speak with you or another
trusted adult at another time, should they wish to do so.

Materials Needed
• None.

Brief Description
This lesson educates girls about traditional harmful practices, specifically, female genital mutilation (FGM),
forced marriage, or child marriage.

Purpose
Girls understand that harmful traditional practices, despite sometimes being a longstanding cultural custom, are
violations of their human rights, and that they do not have to accept these practices.

Learning Objectives
77 Girls understand that customs change over time.
77 Girls know what forced marriage, child marriage, and FGM are.
77 Girls are aware of strategies and actions they can take to protect themselves from harmful
traditional practices.

Facilitator Preparation
Research the national marriage age for your country, so that you can inform the girls of this in Activity 1.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

29 This lesson may or may not be relevant for your community, so you may choose to skip this lesson or specific activities in this lesson.
30 This lesson uses the term “female genital mutilation (FGM),” but feel free to substitute “female genital cutting (FGC),” if that is a more accepted term
in your community or culture.
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Warm-Up Activity: Changing Traditions (10 minutes)
This warm-up activity is adapted from Johns Hopkins University’s Go Students! School-Based Life Skills for Girls and Boys: A
Teacher’s Manual.31

Say:
Today we will be learning about some cultural traditions relating to the topics we have been discussing. First,
let’s think about some of the most common traditions in our culture.
Discuss the following questions:
◊

What are some traditions in our culture?

◊

Are some of these traditions helpful? (For example, the tradition
of caring for one’s elders and young siblings is helpful to society.)

◊

Are some traditions harmful? (For example, older men having sex
with young girls, to make the girls “more mature.”)

◊

Do traditions ever change, or do they always stay the same?
(Some traditions were considered appropriate in the past, but as
society changes, traditions also change, over time. For example, it
used to be appropriate to throw garbage on the ground, because
most garbage was made of natural products, like leaves, that
naturally decompose. Now that the materials used to make many
products have changed to synthetics such as plastic, it is no
longer appropriate to throw that garbage on the ground.)

Activity 1: What Is Forced and Child Marriage? (15 minutes)32
This activity is adapted from Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).33

For this activity, allow the girls to discuss the topic of forced marriage or child marriage by guiding them through
the questions given here. Refer to the excerpted text below to provide any clarifications, as needed:
One tradition in some communities is forced or child marriage. Let’s discuss this tradition.
77 What is child marriage?
77 What is forced marriage?
77 What are some of the disadvantages for girls of getting married as children?
77 Why are child marriage and forced marriage considered forms of violence?
77 At what age do you want to get married? Why did you pick that age?
31 Johns Hopkins Bloomberg School of Public Health/Center for Communication Programs, Go Students! School-Based Life Skills for Girls and Boys: A
Teacher’s Manual (Baltimore, Maryland: Johns Hopkins Bloomberg School of Public Health/Center for Communication Programs, developed under the
terms of USAID Contract No. GHH-1-00-07-00032-00, Project SEARCH, Task Order 01, 2011), 105–06, https://www.k4health.org/sites/default/files/
GoStudents_English%20Final%20Rev2.pdf.
32 As mentioned in the Facilitator Preparation, you should research the legal marriage age in your country. However, as noted in the excerpted text here,
the United Nations considers 18 to be the minimum age for marriage, no matter your country’s legal minimum age.
33 Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 225–26.
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The following text is closely adapted with permission from the Population Council.34

Based on the United Nations (UN) Convention on the Rights of the Child, child marriage refers to a marriage
in which one or both people are under age 18. Marriage before the age of 18 is a fundamental human rights
violation. Child marriage disproportionately affects young girls, who are much more likely to be married as
children than young boys.
Girls who experience child marriage can face devastating consequences. Child marriage leads to early
childbearing, which is associated with significantly higher maternal mortality and morbidity rates, as well as
higher infant mortality rates. Moreover, child marriage has negative effects on girls’ education, as many girls
stop going to school after they marry. This also makes it difficult for a child bride to have friends or peers
her age with whom to bond and socialize. A child bride’s lack of both education and a peer group limits her
support systems. Without skills, mobility, and connections, it is hard for her to overcome poverty for herself,
her children, and her family. Research has shown that young girls married to older men with more sexual
experience are also at greater risk of HIV infection and that child brides are at heightened risk of violence
in the home.
Forced marriage is a marriage that takes place without the consent of one or both parties to the marriage.
Some marriages can be both child marriages and forced marriages or could be only one, but child marriage
often occurs without the consent of the child being married.

Activity 2: What Is Female Genital Mutilation (FGM)? (15 minutes)
This activity is adapted from Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).35

Just as with the last activity, allow the girls to lead this discussion by asking them the following questions, and provide clarifications during the course of the discussion, as needed, from the excerpted text on the opposite page:
Another harmful traditional practice that is also gender-based violence is female genital mutilation (FGM).
While this may be an upsetting topic to discuss, it is important that we all understand what FGM is, why it is
harmful, and how we can protect ourselves and our friends.
77 What is FGM?
77 What are the different types of FGM?
77 What are the impacts of FGM on those who undergo the procedure?
77 Why is FGM practiced?

34
35

Same as previous footnote, 225.
Same as previous footnote, 230–32.
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The following text is closely adapted with permission from the Population Council.36

Female genital mutilation comprises all procedures involving partial or
total removal of the female external genitalia and other injury to female
genital organs for non-medical reasons.
The World Health Organization recognizes 4 types of FGM:
Type 1 — Clitoridectomy: involves the removal or splitting of the
clitoral hood.
Type 2 — Excision: involves removal of the prepuce and the clitoris, and
the partial or total removal of the labia majora. Type 2 is a more extensive
form of FGM than Type 1. Due to the sewing together of the leftover
labia minora epidermis, which contains sweat glands, a buildup of sweat
and urine in the closed-off space beneath this closure can lead to local or
urinary tract infection, septicemia, hemorrhaging, and cyst formation.
Type 3 — Infibulation: This most severe form of FGM involves cutting
off the female genitalia and stitching to leave a pencil-sized hole. The
cutting and stitching are carried out repeatedly when a woman marries
and has children.
Type 4 — Unclassified: Other forms of FGM include: pricking, piercing, or
incising of the clitoris and/or labia; stretching of the clitoris and/or labia;
cauterization by burning of the clitoris and surrounding tissue; scraping of
tissue surrounding the vaginal orifice; cutting of the vagina; introducing
corrosive substances or herbs into the vagina, to cause bleeding or for the
purpose of tightening or narrowing it.37
Some immediate physical problems resulting from FGM include: injury to the adjacent tissue of the urethra,
vagina, perineum, and rectum; fracture or dislocation resulting from the forceful holding down of girls and the
girls’ struggle, due to the resultant pain; and failure to heal, as a result of wound sepsis.
Some of the longer-term physical problems include: reproductive tract infections; partial blockage of urinary
opening, causing difficulty in passing urine; difficulties in menstrual flow; recurrent urinary infections; keloid
scarring; cysts and abscesses on the vulva; clitoral neuroma; callus formation in the vagina; vesicovaginal fistula
or rectovaginal fistula; and reinfibulation required for childbirth.
For some girls, FGM is an occasion marked by fear, submission, inhibition, and the suppression of feelings. The
experience is a vivid “landmark” in their mental development, the memory of which never leaves them. FGM
is commonly performed when girls are young and uninformed, and is often preceded by acts of deception,
intimidation, and coercion by parents, relatives, and friends whom the girl has trusted. Girls may suffer feelings
of betrayal, bitterness, and anger at being subjected to such an ordeal, even if they receive support from their
families immediately following the procedure, and even if they are not aware of experiencing these feelings at the
36 Same as previous footnote, 230.
37 For more information on the different types of FGM, see: “Classification of Female Genital Mutilation,” Sexual and Reproductive Health, World Health
Organization, http://www.who.int/reproductivehealth/topics/fgm/overview/en/.
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time. Confidence and trust in family and friends may be lost, affecting the relationship between the girl and her
parents, and possibly affecting her ability to form intimate relationships long into the future, including, perhaps,
with her own children. Symptoms of psychological stress to be aware of include sleeplessness, nightmares, loss
of appetite, weight loss or excessive weight gain, as well as panic attacks, instability of mood, and difficulties in
concentration and learning.38
The following text, reprinted in full with permission from the UN Population Fund, offers an explanation for why FGM is practiced.39

Psychosexual reasons: FGM is carried out as a way to control women’s sexuality, which is sometimes said to
be insatiable if parts of the genitalia, especially the clitoris, are not removed. It is thought to ensure virginity
before marriage and fidelity afterward, and to increase male sexual pleasure.
Sociological and cultural reasons: FGM is seen as part of a girl’s initiation into womanhood and as an
intrinsic part of a community’s cultural heritage. Sometimes, myths about female genitalia (e.g., that an
uncut clitoris will grow to the size of a penis, or that FGM will enhance fertility or promote child survival)
perpetuate the practice.
Hygiene and aesthetic reasons: In some communities, the external female genitalia are considered dirty and
ugly and are removed, ostensibly to promote hygiene and aesthetic appeal.
Religious reasons: Although FGM is not endorsed by either Islam or by Christianity, supposed religious
doctrine is often used to justify the practice.
Socioeconomic factors: In some communities, FGM is a prerequisite for marriage. Where women are
largely dependent on men, economic necessity can be a major driver of the procedure. FGM sometimes is a
prerequisite for the right to inherit. It may also be a major income source for practitioners.

Wrap-Up Activity: Preventing Harmful Traditional Practices (15 minutes)
This wrap-up activity is adapted from Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K). 40

Conclude the lesson:
Thank you, girls, for discussing these upsetting topics with me. I hope that none of you ever has to experience
these practices, but it is also important to be prepared. Now that we understand what forced or child
marriage and FGM are, let’s create a plan for how to address these practices, if you or someone you know is
ever faced with this problem. Please form groups of 3–4 girls, and discuss some things you could do, if you
found out that you or a friend were in danger of experiencing child marriage or FGM.41 This will probably
include trusted adults with whom you can talk about this. Please take 10 minutes to discuss this with your
group.
Once the girls have discussed their plan in groups, bring the Club back together, and invite the girls to share some
of their solutions. Provide any suggestions, as appropriate, and make sure all girls know there are trusted adults
to whom they can speak about these issues.
38 These signs of stress can emerge in the short- or long-term, in response to any factor or set of factors; they are not exclusive to FGM.
39 United Nations Population Fund (UNFPA), “Female Genital Mutilation (FGM) Frequently Asked Questions,” UNFPA, January 2017, http://www.
unfpa.org/resources/female-genital-mutilation-fgm-frequently-asked-questions#why.
40 Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 227.
41 If possible, it would also be useful to tell the girls about any legislation in your country and community that might protect the girls from FGM. You may
be able to find this information on your government’s Ministry of Gender or Social Protection website, or through an internet search.

11-21  STRONG GIRLS MAKE STRONG WOMEN

