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AVFP: Alice Visionary Foundation Project

LSTC: Life Skill Training Course, a program
of the Adolescent Girls’ Initiative

BOM: [School] Board of Management
DCE: [in Ghana] District Chief Executive

KAP: Knowledge, Attitude, and Practice
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DEO: [in Ghana] District Education Office

MCI: Millennium Cities Initiative, a project of
Columbia University’s Earth Institute

DHAN: DHAN Foundation

MOU: Memorandum of Understanding

FGM/C: Female Genital Mutilation/Cutting

NGO: Nongovernmental Organization

GAGE: Gender and Adolescence: Global Evidence

S.M.A.R.T. Goals: Goals that are Specific, Measurable,
Actionable, Realistic, and Timely

GBV: Gender-Based Violence
GCC: [in Ghana] Girl Child Coordinator
GES: Ghana Education Service
GS&L: Group Savings & Loan
H.O.P.E.: Haiti Outreach Pwoje Espwa
HAGN: Haiti Adolescent Girls Network
HIV/AIDS: Human Immunodeficiency Virus/Acquired

SHS: [in Ghana] Senior High School
SoCCs: Social Capital Credits
STI: Sexually Transmitted Infection
UDHR: Universal Declaration of Human Rights
UN: United Nations
USAID: United States Agency for International Development

Immunodeficiency Syndrome

VAW: Violence Against Women

IRC: International Rescue Committee

WASH: Water, Sanitation, and Hygiene

ii  STRONG GIRLS MAKE STRONG WOMEN

WHW: Women’s Health to Wealth
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HUMAN RIGHTS

CHAPTER
Facilitator’s Note
This chapter is about human rights, as defined in the Universal Declaration of
Human Rights (UDHR), a founding document of the United Nations.1 You should
have the declaration available when teaching this lesson, and you may also wish
to distribute copies of it to the Club members. A simplified version of the UDHR is
included in Annex 5 for your reference.2
As this chapter is an introduction to human rights, it touches on many human
rights topics, some of which are also explored in other chapters in this Handbook.
Chapter 11 in particular, on gender-based violence (GBV), is a useful chapter to
teach alongside this one. Chapter 10 introduces sexual rights and protections,
so that Chapter 11 can discuss GBV within the broader context of human rights.
Chapter 11 deepens your examination of these rights by defining GBV and
discussing how to address it, if someone should experience or witness GBV.
All chapters in this Handbook, including Chapters 10 and 11, are designed as
independent modules. This means that Chapters 10 and 11 do not need to be
taught together or in this order, but doing so is suggested, when possible
and appropriate.
The human rights violations discussed in this chapter, such as GBV, may be
sensitive topics for some girls.3 Make sure to leave time to answer any questions
the girls may have, as different rights are discussed. Keep close watch on your
girls as you teach Chapters 10 and 11. If any of your girls become unusually quiet
or withdrawn, if any girl seems particularly upset or disturbed by any part of
the discussion, and/or if a girl wants to speak with you privately, you should set
aside times in your schedule to meet privately with these girls during the week in
which these chapters are taught. If a girl shares with you about any issues you are
not equipped to address, whether in the course of a Club discussion or a private
meeting, refer her to a local health worker, counselor, or someone on the local
police force whom you can be sure is well-intentioned, who will be sensitive to the
issues at hand and will respect her privacy.

1 The UDHR was drafted in the late 1940s and adopted by the United Nations General Assembly in December, 1948. The UDHR is widely regarded as
the foundation of international human rights law, inspiring a considerable body of legally binding international human rights treaties. The United Nations
itself is an international organization now comprised of 193 sovereign Member States that have agreed to come together to address issues of peace,
security, sustainability, humanitarian affairs, and human rights. First envisioned by American President Franklin Delano Roosevelt during World War II
as a means of rallying 26 nations’ commitments to combat the Axis powers, the UN officially entered into effect in 1945, when the UN Charter had been
ratified by the original 50 Member States.
2 The full text of the Universal Declaration of Human Rights can be found at http://www.un.org/en/universal-declaration-human-rights/. That webpage
has links to an illustrated version and to translations of the declaration in more than 500 languages.
3 As noted in the Girls’ Club Start-Up Guide, if you are using this Handbook to organize and operate Boys’ Clubs or coeducational Clubs, simply substitute or add in “boys” wherever “girls” are mentioned.
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LESSON 10A

WHAT ARE HUMAN RIGHTS?

Brief Description
This lesson introduces girls to the concept of human rights, and to the Universal Declaration of Human Rights.

Purpose
Girls can protect themselves by understanding their rights.

Learning Objectives
77 Girls know what their basic human rights are.
77 Girls understand that while these are rights they possess under the law, in practice, politics, societal beliefs,
and/or economic factors may limit how much their community allows them to enjoy these rights in their
daily lives.

Facilitator Preparation4
77 For the warm-up activity, write the following roles on small pieces on paper to distribute to the girls (the first
19 “roles” or “characters” have been adapted from Amnesty International;5 the balance of the roles below
were created by WomenStrong):
1.

Advertising executive, female

2.

Taxi driver, male

3.

Unemployed 25-year-old woman

4.

Grandmother taking care of grandchildren with her
small pension

5.

Commercial sex worker, female

6.

Young girl, 12 years old, living in an informal
settlement (slum)

7.

Male corporate executive

8.

Young boy, 14 years old, coming from an
affluent family

9.

Married mother of three, employed as a
domestic worker

Materials Needed
• Small pieces of paper (can be torn
from a larger sheet)
• Marker or thick pen
• Sheets of paper on which to copy
the Universal Declaration of Human
Rights, if you choose to copy and
distribute it to the girls

10. Male doctor
11. Street kid, 10 years old, male
12. Teenage girl, living in a very religious/traditional family
(continued)
4 Prior to the start of each lesson, you should read the entire lesson, make sure you clearly understand the topic to be discussed and how to run the
activities, and verify that you have the materials needed for the lesson. Additional preparation specific to this lesson, if any, is included in this Lesson Plan.
5 Amnesty International, Respect My Rights, Respect My Dignity, Dignity: Module Three—Sexual and Reproductive Rights Are Human Rights (London: Amnesty
International, 2015), 71, https://www.amnesty.org/en/documents/act30/0010/2015/en/.
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13. Teenage boy, living in a very religious/traditional family
14. Unemployed LGBT activist living openly and positively6
15. Young person, 14, questioning her/his gender7
16. Women’s rights activist, female
17. Gay man/lesbian, 25, university student
18. Married woman, 28, from a minority ethnic group
19. Political leader, 35, male
20. Market woman
21. Female teacher at a rural school
22. Village chief
23. Male farmer, 40, with a wife and 4 children
24. Widow, 45, supporting 2 children on her own
25. Rural health worker, female
26. Provincial capital government official, female
27. Police officer in a city, male
28. University student in a city, female
29. Midwife in a rural area
30. Elderly woman, widowed8

77 Optional: you may choose to distribute copies of the Universal Declaration of Human Rights to the girls. If
so, prepare those copies in advance, if possible.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.9

Warm-Up Activity: Privilege Walk (20 minutes)10
This warm-up activity is adapted from Amnesty International’s Respect My Rights, Respect My Dignity: Module Three—Sexual
and Reproductive Rights Are Human Rights.11

6 LGBT is an acronym that stands for Lesbian, Gay, Bisexual, and Transgender. For more information on LGBT issues and rights, see Lesson 7C.
7 “Questioning her/his gender” refers to someone who may be unsure if he or she identifies as a male or female. The person may choose to identify as
male, female, or transgender
8 Each girl needs to have one role, and the roles should all be different. If there are more girls than roles listed here, create more roles (e.g., common types
of people in your community or society), until you have enough for each girl. If you have fewer girls in your Club than the number of roles listed here, select
the most common roles in your society to use in this activity. It is not a problem to leave some roles out.
9 For ideas of welcome activities, see Annex 1.
10 For a full list of warm-up activities, see Annex 2.
11 Amnesty International, Respect My Rights, Respect My Dignity, 71–73.
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Introduce this activity:
We are now beginning a new topic in our Club: human rights. Human rights are accepted around the world
to ensure that all people—men, women, old, young, black, white, rich, poor, disabled, etc.—are treated with
respect and equality. The adoption of human rights guarantees that we can all access things we need, such as
food, water, and shelter. Our rights can be invoked to protect us from violence and abuse. Human rights can
help us work toward a world free of ignorance and hatred. ALL human beings are born free and equal, and all
enjoy the same universal human rights, just by being human. It does not matter whether you are a boy or a
girl, what country or province you live in, what your parents do, or any other characteristic about you—you
all have the same human rights! However, even though everyone has these rights, not everyone’s rights are
actually respected, because of discrimination, poverty, violence, politics, religion, ethnicity, or culture. Let’s
start by looking at how some people’s rights are respected, and others’ rights are not, depending on their
position or role in society. This will help us understand the benefits or privileges we may have. It can also help
us identify discrimination in our community.
Invite the girls to line up in a single long line on one side of the Club space. Make sure there is room in front of the
girls, as this activity will involve walking forward. Distribute one role to each girl (see the Facilitator preparation
for the list of roles).12 Tell the girls that they should think about the role they are given as a character they will
play for this exercise:
Think about your character. Imagine what life is like for that person. Her or his life might be very different, or
very similar to yours. I will read aloud different statements, and you should determine whether or not each
statement is true for your character. If you think it is true for your character, take a step forward. If you think
that statement is not true for your character, then remain standing where you are. You do not need to step
back at any point. At the end of the exercise, some people may be on the opposite side of the room, and some
people may be in the same place. Let’s begin!
Read the statements below out loud.
Statements for the Privilege Walk, adapted from Amnesty International:13
◊

I can read and write.

◊

I do not have to worry about where my next meal will come from.

◊

I can travel around my community easily.

◊

I have had or will have opportunities to complete my education.

◊

I can find the time to read the newspaper each day.

◊

I have access to sexual and reproductive information.

◊

I can get a loan when I need extra money.

◊

I can refuse a proposition of sex for money or other resources, such as a place to live.

◊

I can leave my partner (husband, wife, boyfriend, or girlfriend), if that person threatens my safety.

◊

If I have a health problem, I can get the help I need right away.
(continued)

12 If you have girls in your Club who have limited reading or writing skills, be sure to adapt activities in this chapter by using drawing or symbols, instead
of writing, and you should read out loud anything directed to be read by the girls, so that the activity can be done verbally.
13 Amnesty International, Respect My Rights, Respect My Dignity, 72.
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◊

If my sister is pregnant, I will have access to information that will help me know where to take her.

◊

I can negotiate safe sex with my sexual partner(s).

◊

I can choose freely whom I want to marry.

◊

I can determine when and how many children I will have without feeling pressured.

◊

I can protect myself against HIV and other sexually transmitted infections.

◊

If I have a crime committed against me, the police will listen to my case.

◊

I can walk down a street at night and not worry about being raped.

◊

I can find a new job easily.

◊

I am respected by most members of my community.14

At the end of the exercise, ask all the girls to stay exactly where they ended up. Invite each girl to read out who
her character is, starting from the person who has moved the farthest from the starting line.15 Discuss the following questions from Amnesty International with the girls:
77 Why did you each end up in different places even though you all started in the same place?
77 What different social forces affected your character’s options?
77 How do you feel about where you ended up?16

Activity 1: The Universal Declaration of Human Rights (30 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).17

Say to the girls:
We have already started talking about human rights, but let’s get more detailed. What are human rights?
Can you think of any human rights?
Once the girls have discussed what they think human rights are, explain:
Everyone has rights. Human rights are about respect for everyone. It does not matter if the person is old or
young, a man or woman, a girl or boy, or where he or she lives. Everyone has a right to have his or her needs
met, to be safe, and to have a say in what happens in his or her life.18 Our human rights are defined and
protected by the Universal Declaration of Human Rights (UDHR), a document created by representatives
from around the world as part of the early work of the United Nations (UN). The UN is an organization now
consisting of 193 sovereign countries, founded in the wake of World War II with the aim of protecting world
peace, security, and individual human rights. To better understand human rights, we are now going to review
key points from the UDHR.
14 If there are additional statements you would like to add that are specific to your community, you are welcome to add them.
15 The person who has moved farthest from the starting line is the one who thought the most statements were true for her character. We can infer that
this character is able to enjoy more rights than any other character in this exercise.
16 Amnesty International, Respect My Rights, Respect My Dignity, 73.
17 Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative–Kenya (AGI–K) (Nairobi: Population Council, 2015), 248, https://
www.popcouncil.org/uploads/pdfs/2015PGY_AGI-K_HealthLifeCurriculum_Kibera.pdf.
18 Same as previous footnote.
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Read the simplified version of the Universal Declaration of Human Rights aloud (see Annex 5). Each girl can take
turns reading one article. After your Club has read the document, ask the girls:
77 What do you think of this document?
77 Did you know, before reading this, you had these rights?
77 Was there anything surprising about what is and is not included in this document?

Wrap-Up Activity: Walk Around (5 minutes)19
Thank the girls for their great discussion today. Invite them to walk around the room and to share the most important or interesting thing they learned today with 5 different girls.

Suggested Resources
For more on the history of human rights and the United Nations, see the Robert F. Kennedy Human Rights
curriculum Speak Truth to Power: Elementary Curriculum (Age 5–10). 20

LESSON 10B

CHILDREN HAVE RIGHTS, TOO!

Brief Description
In this lesson, the girls learn about their rights as
children and as young people, and about how they
can support and uphold these rights for themselves
and others.

Purpose
Girls are armed with the knowledge of their rights as
children, so that they can enjoy their youth and safely
grow into young adults.

Materials Needed
• Notebooks or paper for each girl
• Colored pencils, crayons, pens,
or markers

Learning Objectives
77 Girls know their rights as children and adolescents.
77 Girls take responsibility for respecting each others’
rights and for doing their part to uphold rights in
their community.
77 Girls envision a world in which human rights are
enjoyed and respected by all.

Facilitator Preparation
None specific to this lesson.

19
20

For a full list of wrap-up activities, see Annex 3.
Karen Robinson, Speak Truth to Power: Elementary Curriculum (Age 5–10) (Robert F. Kennedy Human Rights), 12–15.
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LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: Right or Not? (15 minutes)
This warm-up activity is adapted from Robert F. Kennedy Human Rights curriculum Speak Truth to Power.21

Divide the Club into 2 teams, Team A and Team B. Explain the activity:
Let’s use this fun activity to review what we learned last week about human rights. I am going to make a
statement about rights, and your team has to decide whether the statement is a human right or not. I will
first ask Team B to answer. If it answers correctly, Team B gets 1 point. If it answers inaccurately, neither
team gets a point for that question. Then I will read another statement and will ask Team A to answer. If
Team A answers correctly, it will get 1 point, but if not, neither team gets a point for that question. We will
alternate which team gets to answer each statement.
All but the last 2 statements below have been reprinted (with the answer in parentheses) with permission from
the Robert F. Kennedy Human Rights curriculum Speak Truth to Power; the final 2 statements were created
by WomenStrong.22
◊

Everyone has the right to be free. (YES)

◊

Everyone has the right to read anything they
want. (NO)

◊

Everyone has the right to have a car. (NO)

◊

Everyone has the right to their own opinion. (YES)

◊

◊

Everyone has the right to be a citizen of
their country. (YES)

Everyone has the right to different clothes for the
seasons. (NO)

◊

Everyone has the right to go to school. (YES)

◊

Everyone has the right to have a family. (YES)

◊

◊

Everyone has the right to vote. (YES)

Everyone has the right to take a shower
every day. (NO)

◊

Everyone has the right to have a television. (NO)

◊

Everyone has the right to take time to rest. (YES)

◊

Everyone has the right to eat candy anytime. (NO)

◊

◊

Everyone has the right to play in the park. (NO)

Everyone has the right to be with friends they
choose. (YES)

◊

Everyone has a right to privacy. (YES)

◊

Everyone has the right to own a cellphone. (NO)

◊

Everyone has the right to a fair and paid job. (YES)

◊

Everyone has the right to play football. (NO)

Activity 1: The Universal Declaration on the Rights of the Child (30 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).23

21
22
23

Same as previous footnote, 83–84.
Same as previous footnote.
Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 248, 251.
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Say:
At our last Club session, we talked about the Universal Declaration of Human Rights, an important UN
document that lists the many rights enjoyed by ALL people, under international law. Special categories of
people whose rights are more likely to be violated also have specific rights, defined in different international
declarations and documents that have been adopted by the United Nations. One of those declarations is the
Declaration on the Rights of the Child.
Ask girls to volunteer to read out loud this summary of the Declaration on the Rights of the Child, reprinted here
with permission from the Population Council:24
You have the right to an education.
You have the right to go to school and get an education. You should be encouraged to go
to school to the highest level possible.
You have the right to be protected from harmful practices.
Some traditional practices are bad for your health and against your rights, such as early
and forced marriage or someone forcing you to have sex against your will. You have a
right to know about the danger of such practices and to be protected from them.
You have the right to be as healthy as possible and to be able to access the best possible
health care services.
You have the right to the best health care possible, safe water to drink, nutritious food, a
clean and safe environment, and information to help you stay well.
You have the right to privacy and confidentiality.
If you tell a medical person or teacher something that you don’t want anyone else to
know, they should respect your privacy. However, if you have been abused, adults may
have a duty to inform others who can protect you.
You have the right to freedom from abuse and exploitation.
No one, including your parents, relatives, or teachers, should physically, sexually, or mentally abuse you. The government should make sure that you are protected from abuse and
must take action if you experience violence or abuse.
You have the right to take part in important life decisions.
When decisions are made about your life, you have a right to take part in making those
decisions. Your feelings and opinions should be listened to and taken into consideration.
You have the right to freedom of association.
You have the right to meet friends and form groups to express ideas, as long as no laws
are broken. You have a right to ask publicly for your rights to be met.
You have the right to freedom of expression.
Young people have the right to think and believe what they like, as long as it does not
harm anyone else. You have a right to form your own views.

24 Same as previous footnote, 251. You may wish to check whether your country has its own locally specific version of the Declaration on the Rights
of the Child, created by your country’s Ministry of Education or Child Protection. The full text of the Declaration of the Rights of the Child is available at
http://www.un-documents.net/a14r1386.htm.
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Explain to the girls that in order to exercise these rights, everyone has a responsibility to uphold these rights for
others, as well. Rights and responsibility are inseparable! Discuss with the girls:
77 What responsibilities do you have in your home, your family, at school, and in your community?
77 If everyone has a right to be treated equally, what is your responsibility to yourself and others? [Answers
may include treating all your peers the same, and asking others to do the same.]
77 If you have the right to a clean environment, what is your responsibility? [Answers may include cleaning
up your schoolyard, picking up trash on the street or in the park when you see it, and throwing
away your own trash.]
77 If all children have the right to education, what is your responsibility? [Answers may include respecting
your teacher and the rules in the classroom, not distracting others during class time, and doing
your part to make your school a friendly, safe place.]
77 If all children have the right to be protected from abuse, cruelty, exploitation, and neglect, what is your
responsibility? [Answers may include not bullying or harming others, respecting each other, and
telling others to do the same.]
77 What else can you take responsibility for, so that everyone’s rights are respected?

Wrap-Up Activity: Ideal Community (10 minutes)
Introduce this final activity:
To end our session today, choose one of the rights we have discussed, and draw a picture that represents an
ideal world in which everyone can exercise and enjoy that right. Then, on the other side of your paper, draw
what your responsibility looks like for upholding and protecting this right.
Walk around while the girls are drawing, to make sure they understand the difference between a “right” and a
“responsibility.” Praise them for their great work!

LESSON 10C

HUMAN RIGHTS SUPERHEROES!

Brief Description
This lesson connects the human rights topics discussed in the previous 2 lessons to the girls’ everyday
lives and explains how the girls can take actions to promote human rights in their own communities.

Purpose
Girls are empowered to advocate for human rights for themselves, their peers, their families,
and their communities.

Learning Objectives
77 Girls identify the current state of human rights in their own community.
77 Girls are confident in their ability to make a difference on an issue that is important to them.

Facilitator Preparation
None specific to this lesson.
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Materials Needed
None

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: My Favorite Superheroes (10 minutes)
This warm-up activity is adapted from Amnesty International’s Respect My Rights, Respect My Dignity: Module Three—Sexual
and Reproductive Rights Are Human Rights.25

Divide the girls up into groups of 5–6 girls. Each girl will take a turn acting out her favorite superhero, and the
other girls should guess who it is!

Activity 1: Human Rights in My Community (15 minutes)
This activity is adapted from the World Association of Girl Guides and Girl Scouts’ #TEAMGIRL International Day
of the Girl 2016.26

Introduce the activity:
Today we are going to look at how we can improve human rights in our community. I am going to read aloud
once more the key points from the Universal Declaration of Human Rights. As I do this, think about how
much you and everyone in our community is able, or not able, to experience the fulfillment of each right.
Imagine that there is a line running across the space of our Club. If you think the right I read out is fully
respected in our community (meaning that this right is upheld in our community), go stand on the left end of
the imaginary line. [As you explain the activity, also point to where the imaginary line is, and which side
of the Club space is left or right.] If you think the right is not respected at all by the community (meaning
that no one in this community enjoys this right), then go stand on the right end of our imaginary line. Most
of the rights I read out will either be not fully respected or not at all respected by our community, so you can
also choose to stand somewhere in the middle, maybe closer to one side than another, but not all the way on
one side. For example, Article 2 says, “Everyone should have all the rights and freedoms in this statement, no
matter what race, sex, or color he or she may be.” If you think everyone is treated equally in our community,
you would stand on the left end of the space. If you think there is some discrimination in the community, you
would stand on the right or toward the right end of our imaginary line.
Begin reading the articles of the UDHR out loud (see Annex 5). Pause after each article, to give the girls time to
move to the appropriate place along the line. Notice where girls think their community is, with regard to respect
for or enjoyment of each right.

25 Amnesty International, Respect My Rights, Respect My Dignity, 127.
26 Jenny Giangrande, #TEAMGIRL International Day of the Girl 2016 (London: World Association of Girl Guides and Girl Scouts, 2016), 8, https://www.
wagggs.org/documents/1264/TeamGirl_ActivityPack_English.pdf.
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Activity 2: Superhero Activist! (30 minutes)
This activity is adapted from Amnesty International’s Respect My Rights,
Respect My Dignity: Module Three—Sexual and Reproductive Rights Are
Human Rights and Population Council’s Health and Life Skills Curriculum
for the Adolescent Girls Initiative–Kenya (AGI–K).27

Explain:
We will learn how to protect and advocate for our rights at times
when we or others in our community are not able to experience
those rights. This is called “advocacy.” Some people work on
big global advocacy campaigns, or they may work to help a
government write a new law. Pushing for these big things are
examples of advocacy, but there are also lots of smaller things
we can do in our daily lives and right here in our communities
that are examples of advocacy, too! We just played a game about
superheroes with superpowers, but there are superheroes around
us in our community who are fighting for our rights, too.
Discuss the following questions:
77 Can you think of anyone in our community who has done
something to make our community better by protecting someone’s rights?
77 Can you think of a situation you have seen in your own life where someone made a positive change,
whether large or small?
77 Is there anyone you consider to be a hero in our community?
If so, what are their “superpowers” (strengths)?
Once the girls have discussed some examples of real-life superhero activists, ask all the girls to stand together in
a circle. Tell the girls:
Each of you has your own superpowers, just like the imaginary and real-life superheroes we discussed. Your
superpower does not have to be “flying” or “being invisible” in order to be a superpower. It could be anything
you are especially good at, something you can use to make a difference for a friend, your family, or your
community. Please take one minute to think about your own superpower. Then we will go around the circle,
and each of you will state your superpower loudly and proudly!
Some examples of superpowers the girls might include are being a good listener or public speaker, or
being sensitive, caring, or creative. Now that the girls are equipped with their superpowers, discuss the
following questions:
77 What are some issues that are important to you in your community?
77 What kinds of issues might you be able to be a superhero for?
77 How could you be a superhero for your community?

27 Amnesty International, Respect My Rights, Respect My Dignity, 128–30; and Population Council, Health and Life Skills Curriculum for the Adolescent Girls
Initiative, 256.
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Wrap-Up Activity (3 minutes)
Thank the girls for their enthusiastic participation in today’s lesson!

Additional Optional Activity: Club Activism Project
This activity is adapted from the World Association of Girl Guides and Girl Scouts’ #TEAMGIRL International
Day of the Girl 2016.28

This is a project that will likely take additional Club time beyond this session and may involve activities beyond
normal Club hours. To begin this optional additional activity, ask the girls:
Now that you all have identified so many great superpowers, what could we accomplish together?!
You can create a community project, activity, or event that would make a difference in your community. To do
this, start by selecting a human rights challenge the Club wants to work on. Then discuss with the girls why this
challenge is occurring. As you are creating this community project, it is very important to consider the dangers
and risks associated with activism. Girls in your Club may already be vulnerable, and engaging in this kind of
activism may put the girls at risk. Only engage in activities that the girls can do safely.29 What is causing this
problem? Who are your allies in the community in addressing the problem? Are there any people who might be
opposed to your Club working on this challenge? Who in your community, if anyone, has the power to address
this problem?
Once the problem has been thoroughly explored and understood, create a plan with the girls for making a difference with regard to the issue. Consider what is realistic for the girls to do, including the resources and time available. Some possible activities could be creating and hanging up posters, making announcements on the local FM
radio or PA system, running articles or ads in the local newspaper, holding an awareness-raising event, or writing
letters to or meeting with local officials.
Advise the girls:
Be specific in your plan. What is your goal of this project? How will you measure if your goal was acomplished?
What actions do you need to take for this project? Who is responsible for completing those actions? When will
these actions be taken?
Make sure that you have time to follow up and support the girls, if you choose to implement a
community project. This can be a great way to empower the girls to exercise their rights and to be leaders
in their community!

28 Giangrande, #TEAMGIRL International Day of the Girl 2016, 12–14.
29 Consider carefully whether the activity the Club is considering could put anyone at risk of retaliation, ostracization, or other negative actions by
other community or family members, school personnel, and/or government officials. Each girl’s individual situation and feelings should also be respected.
It is important to make it clear to the girls that no Club member should feel that she has to take part in this activity or in any part of it that makes her feel
uncomfortable.
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