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GENDER

CHAPTER

Facilitator’s Note
In this chapter, you will be discussing gender, sex, and gender roles with your girls.1 To prepare you for this conversation, here are a
few guiding definitions you can use to explain these concepts for all the lessons in this chapter.

Definitions of Key Terms for this Chapter:
Sex: Sex, in this context, refers to the physiological
differences in men’s and women’s bodies. Only the female
body includes organs and hormones that enable women
to menstruate, get pregnant, give birth to children, and
breastfeed. Only the male body has organs and hormones that
produce sperm with the capacity to make women pregnant.
These differences are the work of nature and cannot change.

Gender: Gender describes the differences in the ways
men and boys and women and girls are viewed by society
and expected to behave: their dress, the work they do, the
way they speak, and their social status. These differences
are created by our culture, which means we can change
them! Sometimes, particularly during adolescence and
early adulthood, young people are uncertain of their gender
identity and sexual orientation and may feel the need to
experiment with different identities and orientations.2 This
is normal, and young people going through such periods of
experimentation need to be treated with respect
and compassion.3

roles can also limit people’s activities and choices, in particular,
those of women and girls. This, in turn, can leave them feeling
less valued than men. Many women take pride in caring for their
families and becoming mothers. However, gender roles can keep
women from enjoying equal rights and opportunities in society.
While gender roles tend to grant men access to power and
greater control of resources, men’s options and opportunities
are also limited by gender roles, and men, too, can feel a lot
of pressure, due to the roles and expectations that society
places on them. When people’s lives and freedom are restricted
because of gender roles, everyone (women, men, their families,
and communities) suffers.4

Gender Roles: Every culture has expectations of how men
and women should act and what their roles in society should
be. These expected roles are known as gender roles. Fulfilling
these roles can give people a sense of belonging, but these

1 As noted in the Girls’ Club Start-Up Guide, if you are using this Handbook to organize and operate Boys’ Clubs or coeducational Clubs, simply substitute or add in “boys” wherever “girls” are mentioned.
2 See Lesson 7C for more on gender identity and sexual orientation.
3 Sex and Gender definitions adapted from: Katie Green, Youth Camps Manual: GLOW and Other Leadership Camps (Peace Corps Office of Overseas Programming and Training Support: Information Collection and Exchange, January 2013), Part 5, 22, http://files.peacecorps.gov/library/M0100.pdf.
4 Definition adapted from: Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative–Kenya (AGI–K) (Nairobi: Population Council, 2015), 24, https://www.popcouncil.org/uploads/pdfs/2015PGY_AGI-K_HealthLifeCurriculum_Kibera.pdf.
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Questions Box: Given the sensitive nature of this chapter, some girls may not feel comfortable asking questions in
front of each other, or even just in front of you. One way to ensure that girls are able to ask any questions they may have
about this or any other sensitive topic is to create an anonymous questions box. This box should be kept in the space
where the Club is located and should be available as much as possible, so that girls can put their questions in the box
discreetly. Periodically, you should open up the box and answer the questions; however, you must take care to protect the
girls’ privacy, as they may be embarrassed to ask these questions in front of the rest of the Club. In some Clubs, such as
the Teens’ Club in Kisumu, Kenya, run by WomenStrong Consortium Member Alice Visionary Foundation Project, peer
mentors open the box during Club sessions and read and answer the questions out loud.5 Sometimes the peer mentor
asks the same question back to the Club members, to give others an opportunity to respond to their peers. The peer mentor then supplements or corrects the explanation, as needed. The Club members also have an opportunity to ask more
questions about the peer mentor’s explanation, if they wish . Another way to answer these questions is for you to copy
the questions from the box onto clean sheets of paper (so that no one can be identified based on her handwriting) and
to write responses to the questions on that new paper. Then you can hang up the questions and answers during the next
Club session, for all the girls to read. Many of the girls probably have the same questions, so it is good to answer them in
a way that everyone can see or hear. Exactly how and when you answer these questions is ultimately up to you, as long as
the girls’ privacy is protected.

LESSON 7A

GENDER AND SEX - WHAT’S THE DIFFERENCE?

Brief Description
This lesson teaches girls the difference between gender and sex and that gender is created by our culture, not
by our biology.

Purpose
Girls can differentiate between gender and sex and understand which aspects of being a girl are fixed and
which can change.

Learning Objectives
77 Girls are clear on the definitions of gender and sex and are able to differentiate between the 2 terms.
77 Girls realize that many commonly held beliefs about boys/men and girls/women are defined only by society
and/or by tradition, rather than by nature, and can therefore change.

Facilitator Preparation6
77 Write the definitions, listed on the previous page, of sex and gender on large pieces of paper to display
during this lesson. You can simplify the definitions as needed.
77 For Activity 2, you can make a sign that says, “Sex,” and another that says, “Gender,” or you can simply use
the definition signs you have already created.
5 If you choose to answer the questions in this way, make sure that the girls cannot see the handwriting on the paper, so that the girls’ anonymity is
protected.
6 Prior to the start of each lesson, you should read the entire lesson, make sure you clearly understand the topic to be discussed and how to run the
activities, and verify that you have the materials needed for the lesson. Additional preparation specific to this lesson, if any, is included in this Lesson Plan.
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LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club
created in Lesson 1A.7

Warm-Up Activity: Being a Boy, Being a Girl
(15 minutes)8
This warm-up activity is adapted from the Safe Schools
Program’s Doorways I: Student Training Manual.9

Introduce the activity:

Materials Needed
• Chalkboard and chalk, or large
piece of paper and thick pen or
marker for Facilitator
• Tape, paste, string, or some kind of
adhesive
• Pen or pencil for each girl
• Notebooks or paper for each girl
• Small sheets of paper
(approximately half the size of
standard A4 paper)

To start our session today, we are going to consider
what it means to be a boy or a girl, and which
aspects of being a boy or girl can change over time.
First, please take out your notebooks. Please write
and complete the following 2 sentences in your
notebook.10 The first sentence is, “I am happy that
I am a girl, because_____.” The second sentence is, “I
wish I were a boy, because_____.” Please write those 2
sentences in your notebook, and complete them with
your answer.11

After the girls have finished their sentences, let them know that now you will work together to decide whether
what they wrote relates to sex or to gender. Begin by reading aloud the definitions of sex and gender from the beginning of this chapter, and display those definitions on the chalkboard or a wall. Answer any questions the girls
may have about these 2 important definitions.
Once the girls are clear on the definitions, invite a girl to share her answers to the 2 sentences. Ask her:
Is that trait or characteristic that you like about being a girl or the reason you wish you were a boy related to
gender, or to sex? Remember, gender is something that can change, and sex is a biological trait that cannot
change. A trait is a sex trait if the other sex is not physically able to do a particular thing made possible only
by having that trait. A trait is a gender trait if both boys and girls are physically able to do or have that trait
but are limited by what is culturally or socially acceptable for a boy/man or girl/woman.

7 For ideas of welcome activities, see Annex 1.
8 For a full list of warm-up activities, see Annex 2.
9 Safe Schools Program, DevTech Systems, Inc., Doorways I: Student Training Manual: On School-Related Gender-Based Violence Prevention and Response
(United States Agency for International Development, Office of Women in Development, 2009), 42, http://pdf.usaid.gov/pdf_docs/Pnado240.pdf.
10 If you have girls in your Club who have limited reading or writing skills, be sure to adapt activities in this chapter by using drawing or symbols, instead
of writing, and you should read out loud anything directed to be read by the girls, so that the activity can be done verbally.
11 If your Club also has boys, then boys should use the following 2 sentences: “I am happy that I am a boy, because _______.” and “I wish I were a girl, because
_____________.”
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Here are 2 examples:
◊

“I wish I were a boy, so I could play sports.” Both able-bodied boys and girls are physically able to play
sports, so the idea that only boys can play sports is related to gender.

◊

“I am happy that I am a girl, because women can have babies.” Boys and men are physically unable to
have children, so having or birthing babies is a sex trait.

Determine whether the traits the girls listed are sex or gender traits by reviewing the sentences written by 3–4
girls, so that the girls begin to understand the difference between gender and sex. Ask each girl to identify for
herself whether the sentences she wrote are related to gender or sex. You will continue this discussion in the
next activity as well.

Activity 1: What Is Gender, and What Is Sex? (30 minutes)
This activity is adapted from the Peace Corps Life Skills Manual and FHI 360’s Life Skills Education Toolkit for Orphans &
Vulnerable Children in India.12

Before beginning this activity, write “Girl/Woman” on the left side of the chalkboard or on a large piece of paper
pasted on a wall, and on the right side, write “Boy/Man.” Be sure to leave space in the middle, as a third column
will be added in between these 2 later on.
Ask the girls:
What are girls like? What are their special characteristics? How are they different from boys?
Each girl you call on should say her answer out loud
and write it on a small sheet of paper, which she
should then paste on the chalkboard or wall under the
Girl/Woman column. Repeat this process for the Boy/
Man column, substituting “boy” for “girl” and vice versa in the questions above (“What are boys like?” etc.),
and pasting those traits under the Boy/Man column.
The answers the girls give may include commonly
accepted qualities or stereotypes, such as “girls and
women cook,” “men support the family,” or “only boys
need to go to school.” Try to get as large a list as possible. Make sure that both columns have some negative
and positive traits and abilities. Also add any biological
differences (such as menstruation, breasts, beard,
penis, or cracking of the voice).

12 Kathleen Callahan and Ruth Mota, Life Skills Manual (Washington, DC: Peace Corps Office of Overseas Programming and Training Support: Information Collection and Exchange, 2001), 204, http://files.peacecorps.gov/multimedia/pdf/library/M0063_lifeskillscomplete.pdf; and FHI 360 and IMPACT,
Life Skills Education Toolkit for Orphans & Vulnerable Children in India (FHI 360 and IMPACT, October 2007), Module 7, 3, https://www.k4health.org/sites/
default/files/life_skill_education_toolkit_2011.pdf.
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Once you have a sizable list, erase or cross out the Girl/Woman and Boy/Man headings, and rewrite those
headings on the opposite column, so that the Girl/Woman heading is now over the list of traits about boys and
men, and the Boy/Man heading is over the list of traits about girls and women. Then in the middle between the 2
columns, create a new column with the heading “Sex.”
Now that you have switched the headings, ask the girls if those
traits now listed under the Boy/Man heading (which originally
were the Girl/Woman traits) could apply to boys and men. In other
words, do those traits fit under this new Boy/Man heading? If the
trait or behavior cannot apply to boys and men, such as “giving
birth,” or “menstruating,” move it to the Sex column. If the trait
or behavior can apply to boys and men, such as “cooking,” leave it
under the Boy/Man heading. Repeat this process for the traits and
behaviors listed under the Girl/Woman column (which originally
were the Boy/Man traits). When complete, there will be sex traits
in the middle column and gender traits in the 2 side columns.
To debrief about the activity, ask the girls the following questions:
◊

What is the difference between sex and gender?

◊

What are gender roles?

◊

What made people place certain behaviors, qualities, or
traits under Boy/Man and other roles under Girl/Woman?

Activity 2: Voting with Your Feet (10 minutes)
This activity is adapted from the Peace Corps Youth Camps Manual: GLOW and Other Leadership Camps.13

For this activity, hang the “Sex” and “Gender” signs on either side of the Club space. You can also use the “Sex” and
“Gender” definition signs you made.
Introduce this activity:
Now that you understand the difference between sex and gender, we are going to play a game about the
difference between these 2 terms! Please stand in the middle of the room. [Once the girls are in place,
continue:] I am going to read 10 statements, and you decide if the statement has to do with gender or sex.
Answer by “voting with your feet.” What that means is, walk to the sign that says “Sex,” if you think the
statement is related to sex; and walk to the sign that says “Gender,” if you think the statement is related to
gender. You are literally “voting” for the answer by moving your feet!

13

Green, Youth Camps Manual, Part 5, 19.
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The 10 statements, with the correct answers, are reprinted here with permission from the Peace Corps:14
1. Women can breastfeed. (sex)
2. Men are soldiers. (gender)
3. Looking for firewood is girls’ work. (gender)
4. Men rarely lose the ability to produce children. (sex)
5. In matriarchal societies, women are leaders. (gender)
6. Men earn more money than women. (gender)
7. Women can’t inherit property. (gender)
8. Most women have less upper body strength than that of most men. (sex)
9. Men are better musicians. (gender)
10. When boys reach puberty, their voices become deeper. (sex)15

Wrap-Up Activity (3 minutes)16
Ask the girls what they learned today about sex and gender. Thank them for their active participation!

Optional Homework Assignment: Family Talk
This homework assignment is adapted from Save the Children’s CHOICES.17

This homework assignment can be done orally or as a writing composition. Ask the girls, between now and the
next Club session, to discuss with their friends and family how life is different in their community for boys and
girls, and how they feel about these differences. Girls can either come back to the next Club session ready to
share, or they can write about their conversations and turn those compositions in to you at the beginning of
the next Club session.18

LESSON 7B

WE ARE ALL EQUAL!

Brief Description
This lesson helps the girls identify gender stereotypes and discrimination in their community and in their daily
lives. The lesson also gives girls ideas for how to challenge those gender roles, so they can support each other
and pursue their dreams!

14 Same as previous footnote, Part 5, 23.
15 You are also welcome to create your own statements that might be more applicable for your context. Consider including some common stereotypes
about boys or girls.
16 For a full list of wrap-up activities, see Annex 3.
17 Save the Children, CHOICES: Empowering Boys and Girls to Transform Gender Norms: A Curriculum for Very Young Adolescents in Bolivia (Save the Children, 2013), 12.
18 If you choose to assign this homework, make sure to follow up with the girls about it during the next lesson.
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Purpose
Girls identify how gender roles shape their everyday lives and
how they can challenge or defy gender roles so that they are not
limited by their gender.

Learning Objectives

Materials Needed
• Chalkboard and chalk, or 2 large
pieces of paper and 2 thick pens
or markers

77 Girls realize how their daily lives are different from those of
their male friends and peers due to prescribed gender roles.
77 Girls know how to react to gender-discriminatory situations.

Facilitator Preparation
77 For the Warm-Up Activity, think of a few examples of genderdiscriminatory proverbs and expressions that the girls would
know.19
77 For the Wrap-Up Activity, identify at least one example to
share with the girls of a woman who challenged or defied
gender roles. Ideally, this person would be relatable or familiar
to the girls in some way.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: Gender Discrimination in Language (10 minutes)
This warm-up activity is adapted from Women’s Health to Wealth’s 2016 WHW Girls’ Club Curriculum. 20

Say:
Gender discrimination occurs when people are denied rights and opportunities, because of their gender.
Generally, gender discrimination is directed against girls and women, but men and boys, as well as gay,
lesbian, bisexual, and transgender people, can also be discriminated against, because they, too, have gender
roles that restrict their behavior.21 Gender discrimination can be seen in many parts of society, and that is
what we are going to talk about today.
First, let’s look at gender discrimination in our speech. In many cultures, there are common phrases or
proverbs that are actually gender-discriminatory. These traditional sayings often deny girls and women
rights and opportunities. Can you think of some of these sayings and proverbs in our culture?
As noted in the Facilitator Preparation for this lesson, you may need to provide the girls with a few examples.
Discuss these examples, and help the girls notice how these phrases or sayings are discriminatory.

19 For example, in China, a common expression is, “men live outside the home, women live inside the home.” In the U.S., men are frequently told to “man
up!”, and young boys are insulted by being told, “you throw like a girl.”
20 Abenaa Akuamoa-Boateng, 2016 WHW Girls’ Club Curriculum (Women’s Health to Wealth, 2016), 19.
21 See Lesson 7C for more on gay, lesbian, bisexual, and transgender awareness and rights.
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Activity 1: A Typical Day (20 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).22

Begin this activity by dividing girls into 2 groups. Give each group a large sheet of paper and a marker, or they can
use the chalkboard.
Explain:
In your assignment from the last Club session, you began to think about and discuss what life is like for boys
and for girls, and how boys’ and girls’ lives are different. We are going to continue discussing that today. With
your groups, write or tell a story of what a typical day is like for a girl or boy here in [insert the name of your
community], from the time she or he wakes up until she or he goes to bed at night.
One group should write a boy’s story, and the other group should write a girl’s story. Give the girls 10 minutes to
create the story.
When the girls are done writing or drawing their story, have each group share its story with the whole Club. Then
discuss the following questions, reprinted here with permission from the Population Council:23
◊

How are the typical days of an adolescent girl different from the typical days of an adolescent boy?

◊

What main activities occupy an adolescent girl’s life? An adolescent boy’s life?

◊

Would it be possible for girls to complete the activities that a boy usually does, and vice versa?

Activity 2: What Would You Do? (20 minutes)
This activity is adapted from the Safe Schools Program’s Doorways I: Student Training Manual.24

Divide the girls into pairs for this activity. Give each pair a situation in which gender discrimination occurs, and
ask the girls to discuss what they would do in such a situation. Use the examples below, or create ones that are
applicable to their daily lives and culture. Wherever possible, use the examples the girls gave earlier, in Activity 1.
Be sure to have some situations of gender discrimination against boys, too. In those situations, girls should imagine that they are a boy, and how a boy might react in that situation.
These sample situations are reprinted here with permission from the Safe Schools Program.25
◊

(Girl) A girl wants to study science, but her teacher says girls are not good at science, and she should
study social studies instead.

◊

(Girl) Teachers are always assigning extra chores to the girls during class breaks while the boys
play outside.

◊

(Boy) Your friends want you to tease a girl about her body, and you don’t want to, but when you say so,
your friends call you names that embarrass you.

◊

(Boy) You enjoy cooking and preparing food for dinner, but your father tells you that this is
women’s work.

22
23
24
25
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After the pairs have had a chance to discuss what they would do, ask the pairs to report back to the Club about
the situation and their solution to the situation. Some possible solutions might be talking to a responsible adult,
such as a parent or teacher; speaking assertively, with a particular aim in mind;26 or even simply having a conversation with the person, explaining about gender and gender roles from this activity.
Explain that the purpose of this activity is to understand how to deal with gender discrimination. If they are able
to handle these types of situations, the girls’ opportunities and dreams do not have to be limited by their gender.
Tell the girls they should keep their goals and dreams in mind and strive to achieve whatever they imagine!

Wrap-Up Activity: She Did It! (5 minutes)
This activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls Initiative–
Kenya (AGI–K).27

To leave the girls on an inspiring note, share a story of a local woman who has challenged traditional gender roles,
or ask the girls if they have any examples of someone who has challenged traditional gender roles.

LESSON 7C

RESPECT ME, RESPECT YOU

Facilitator’s Note
This lesson is about respect and tolerance of others.
All people are entitled to universal human rights,
which call on everyone to treat each other with dignity
and respect, regardless of race, religion, ethnicity,
economic status, sexual orientation, or gender
identity.28 As discussed in this lesson, this also includes
lesbian, gay, bisexual, and transgender (LGBT) people.
There may be girls in your Club who are questioning
their sexuality and who may believe they are LGBT. Be
open and available to girls who want to talk through
these feelings. Most importantly, be supportive and
nonjudgmental of these girls, and ensure that others in
the Club are too.

Brief Description
In this lesson, girls will learn about the importance of
tolerance and respect, especially of people who are
different from them. Girls will also learn about the
differences in people’s sexual orientation and
gender identity.

Materials Needed
• Ball, rock, or other small object that can be held
in hand
• Pen or pencil for Facilitator

Discussing LGBT people and rights may be sensitive,
controversial, or even dangerous in your setting.
Please use your best judgment as to whether and how
to teach this lesson to ensure that you and your
girls are safe.

26
27
28

For guidance on teaching and applying “assertive communication skills,” see Chapter 5: Communication.
Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative, 28.
For more on human rights, see Chapter 10: Human Rights.
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Purpose
Girls respect others, no matter their sexual orientation or gender identity. Girls understand that these
differences are like any other differences, such as ethnicity, race, religion, or ability/disability.

Learning Objectives
77 Girls discover their differences and learn that difference should be celebrated.
77 Girls learn how common bullying and harassment is and understand why they should not bully or
harass others.
77 Girls understand that everyone has a sexual orientation and a gender identity and that all people of all sexual
orientations and gender identities should be accepted and respected, because that is their human right.

Facilitator Preparation
None specific to this lesson.

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in
Lesson 1A.

Warm-Up Activity: We Are All Different! (10 minutes)
Introduce today’s lesson and first activity:
Today, girls, we are going to talk about what is different and
special about ourselves, and why it is important to respect all
people, no matter how different they might be from us. Let’s
start by exploring what is different, special, and unique about
ourselves. Everyone please stand in a circle. We are going to
pass around this ball [or rock or other small object]. When the
ball [or rock or other small object] is in your hand, it is your
turn to speak. When you are done speaking, throw the ball to
another person in the circle who has not yet spoken. I would
like everyone to share one thing that is special, different, or
unique about you, so that we can all see how each one of us is
different in some way. I will go first!
Begin the sharing circle by saying one thing about yourself that is different, special, or unique. Examples include: I wear glasses; I have blue
eyes; I am from another town or community; I wear a headscarf; etc.
Once every girl has shared, say:
Thank you for sharing your differences! As you can see,
there are many different girls in our Club, which makes our
Club diverse and interesting. Difference is something we can
celebrate, something we do not need to be afraid of or oppose.
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Activity 1: Bullying (15 minutes)
This activity is adapted from Columbia University’s Human Rights Education in Africa Curriculum: Sexual Minority and Human
Rights Curriculum.29

Say:
We are now going to carry out another activity about being different and about your experience of being
different in some way. Sometimes when people are different, they get bullied, teased, or harassed. Some of
you may have experienced bullying or harassment, so we have an activity that can help us deal with this.
Please close your eyes, and put your head down on your desk, or cover your eyes with your hands. I am going
to read several statements out loud. If the statement I read is true for you, please raise your hand. Keep your
hand raised until I tell you to put it down, and keep your eyes closed throughout the activity. Then I will read
another statement, and we will repeat the process. Remember to keep your eyes closed! All of your responses
will be kept anonymous, so no one except me will know if you raised your hand. Let’s start.
For each statement, count the number of girls whose hands are raised, and write this number down. Here are the
statements to read:
1. Bullying/harassment occurs within our school community.
2. I have felt excluded at some point.
3. I have gossiped or told rumors about other people.
4. I have been the subject of rumors or gossip.
5. I have witnessed, perpetrated, or been a target of bullying.
6. I have been ridiculed, harassed, or hurt because of who I am.
When you have gone through all the statements, ask the girls to open their eyes again. Tell the girls how many
people raised their hands for each statement. Say:
As we saw in the last activity, we are all different in some way, and we can celebrate that difference!
Sometimes those differences are not celebrated, and people tease or make fun of others for their differences,
as some of you have experienced. Given that some of you have been bullied or harassed, what if we agreed to
all support each other and not to tease, harass, or bully anyone, no matter how different he or she is? Do you
agree to that, girls?
This agreement is optional, but this kind of agreement can promote group bonding and make the girls feel safer.

Activity 2: Differences in Sexual Orientation and Gender Identity (15 minutes)
Explain:
We have talked a lot about differences today. There is one kind of difference I want to explore more: the
differences in people’s sexual orientation and gender identity. What are “sexual orientation” and “gender
identity?” Think back to our earlier lessons on gender.

29 Melissa Mott and Julianne Parayo, Human Rights Education in Africa Curriculum: Sexual Minority and Human Rights Curriculum (New York: Teachers
College, Columbia University, October 2017), 19–23, http://www.tc.columbia.edu/media/centers/cae/Sexual-Minority-and-Human-Rights.pdf.
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Allow the girls to discuss what these terms might mean. Supplement or correct the definitions they create, with
these explanations:
Sexual Orientation: This term refers to whom you love or toward whom you feel sexual attraction. You may be
attracted to someone of the same or different sex as you. For example, being homosexual, also known as being
gay or lesbian, is a sexual orientation meaning that person is attracted to people of the same sex as him or her.
Being heterosexual, attracted to people of the opposite sex, is also a sexual orientation. We all have sexual orientations; sometimes, these are fluid and can change over time, so it is not important to label oneself as one sexual
orientation or gender identity. Also, sometimes young people feel they need to experiment with their sexuality
and their gender identity, to help them learn who they are. As long as no one is hurt, either physically or emotionally, this kind of experimentation and shift in gender identity and sexual orientation are normal and should be
treated with compassion and respect.
Gender Identity: This term refers to the gender you choose to call yourself, or the gender with which you identify. As we discussed 2 lessons ago, you were born with a sex—that is, the anatomical traits of your body. But the
sex you were born may or may not be the same as the gender you feel. Your gender identity is the gender that you
feel you are, which could be male, female, neither, or both. If your gender identity is different than the sex you are
born as, this is called being transgender, or, more colloquially, “trans.”30
Say:
If you have never heard these terms before, this may seem very new or different to you. And you may
have questions about these terms or people whose gender identity or sexual orientation is different from
yours. You may have thoughts, questions, or opinions about people who identify or say that they are gay
or transgender. That is OK! The only thing you need to understand is that no matter someone’s sexual
orientation or gender identity, they deserve respect, just as you do, because being respected is that person’s
(and every person’s) human right. Human rights protect you, as a girl, from discrimination, and they protect
all people from discrimination, no matter a person’s sexual orientation or gender identity. As we said in the
last activity, we are all different in some way, and no one likes to be bullied because of their differences. Let’s
treat everyone with respect and kindness, just as we would like to be treated, no matter how different from
you they may be.

Wrap-Up Activity: Difference Discussion (15 minutes)
In closing this lesson, discuss the following questions:
◊

How are gay or transgender people treated in our
community?

◊

What do you think it is like to be bullied or teased
because of who you are?

◊

Do you think there are any similarities between being
bullied for being gay or transgender and being bullied
because you are a girl?

◊

What could you do if you see someone being bullied
because of who he or she is?

30 These 2 definitions were adapted from: Welcoming Schools, Defining LGBTQ Terms For Elementary School Students (Human Rights Campaign Foundation), https://assets2.hrc.org/welcoming-schools/documents/WS_LGBTQ_Definitions_for_Students.pdf.
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