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LIST OF ACRONYMS AND ABBREVIATIONS
AGI: Adolescent Girls’ Initiative
ARHF: Adolescent Reproductive Health Forum (Fora),
a program of Women’s Health to Wealth

JHS: [in Ghana] Junior High School

AVFP: Alice Visionary Foundation Project

LSTC: Life Skill Training Course, a program
of the Adolescent Girls’ Initiative

BOM: [School] Board of Management
DCE: [in Ghana] District Chief Executive

KAP: Knowledge, Attitude, and Practice
LGBT: Lesbian, Gay, Bisexual, Transgender

DEO: [in Ghana] District Education Office

MCI: Millennium Cities Initiative, a project of
Columbia University’s Earth Institute

DHAN: DHAN Foundation

MOU: Memorandum of Understanding

FGM/C: Female Genital Mutilation/Cutting

NGO: Nongovernmental Organization

GAGE: Gender and Adolescence: Global Evidence

S.M.A.R.T. Goals: Goals that are Specific, Measurable,
Actionable, Realistic, and Timely

GBV: Gender-Based Violence
GCC: [in Ghana] Girl Child Coordinator
GES: Ghana Education Service
GS&L: Group Savings & Loan
H.O.P.E.: Haiti Outreach Pwoje Espwa
HAGN: Haiti Adolescent Girls Network
HIV/AIDS: Human Immunodeficiency Virus/Acquired

SHS: [in Ghana] Senior High School
SoCCs: Social Capital Credits
STI: Sexually Transmitted Infection
UDHR: Universal Declaration of Human Rights
UN: United Nations
USAID: United States Agency for International Development

Immunodeficiency Syndrome

VAW: Violence Against Women

IRC: International Rescue Committee

WASH: Water, Sanitation, and Hygiene
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THE VALUE OF EDUCATION

CHAPTER

LESSON 3A

WHY DOES EDUCATION MATTER
(And what can school do for me?!)

Facilitator’s Note
Throughout this chapter, it is important to
be sensitive and nonjudgmental. Girls who
may have left school should feel accepted and
supported by other club members and the
Facilitator.1 If out-of-school girls feel supported,
they may be encouraged to return to school or
to ask how they might return to school.2

Brief Description
In this lesson, girls will learn about the benefits of
completing school and the importance of education
to all aspects of life.

Purpose

Facilitator Preparation3
Write the following 2 facts on the chalkboard or on
1–2 large pieces of paper:
77 For girls, an extra year of education increases her
future income by 10–20%.4
77 The more educated a girl is, the later she tends
to marry. When women marry later, they usually
have fewer children, and are better able to care
for those children, making the children healthier.5

Materials Needed
• Chalkboard and chalk, or 1–2 large pieces of
paper and thick pen or marker for Facilitator

Girls are inspired and motivated to work hard and
stay in school.

Learning Objectives
77 Girls understand why their education is valuable
for their future.
77 Girls learn strategies for doing well
in school.

1 As noted in the Girls’ Club Start-Up Guide, if you are using this Handbook to organize and operate Boys’ Clubs or coeducational Clubs, simply substitute or add in “boys” wherever “girls” are mentioned.
2 Johns Hopkins Bloomberg School of Public Health/Center for Communication Programs, Go Girls! Community-Based Life Skills for Girls: A Training Manual (Baltimore, Maryland: Johns Hopkins Bloomberg School of Public Health/Center for Communication Programs, developed under the terms of
USAID Contract No. GHH-1-00-07-00032-00, Project SEARCH, Task Order 01, 2011), 26, https://www.thecompassforsbc.org/sites/default/files/
project_examples/GoGirls_English_Final_Rev1.pdf.
3 Prior to the start of each lesson, you should read the entire lesson, make sure you clearly understand the topic to be discussed and how to run the
activities, and verify that you have the materials needed for the lesson. Additional preparation specific to this lesson, if any, is included in this Lesson Plan.
4 Carla Koppell, “Educate Girls, Develop Nations,” Impact Blog, USAID, April 18, 2013, https://blog.usaid.gov/2013/04/educate-girls-develop-nations/.
5 Elina Pradhan, “Female Education and Childbearing: A Closer Look at the Data,” Investing in Health (blog), The World Bank, November 24, 2015,
http://blogs.worldbank.org/health/female-education-and-childbearing-closer-look-data.
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LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.6

Warm-Up Activity: Jasmine’s Story (30 minutes)7
This warm-up activity is adapted from Johns Hopkins University’s Go Girls! Community-Based Life Skills for Girls:
A Training Manual.8

Say:
Today, girls, we are going to tell the story of Jasmine, a girl just like you. Jasmine has
a goal: to open her own cloth and dried goods stand, so that she can support herself.
She also wants to get married and have children.
Divide the girls into 2 groups. Ask one group to prepare a skit about Jasmine staying in
school and, after completing school, opening her own vendor stand. Let the girls come up
with their own ideas about what Jasmine’s future might be like, but if they cannot, some
things that could happen to “Stay in School” Jasmine could be:
◊

With the skills and knowledge she gained at school (e.g., writing skills, math,
etc.), Jasmine is successful in running her vendor stand.

◊

People respect Jasmine, because she completed school, and they buy from
her stand.

◊

Jasmine makes many friends while in school, and they buy from her stand.

◊

In school, Jasmine learns about family planning, so she is able to plan her
pregnancies, stay healthy, and tend her vendor stand.

Ask the other group to prepare a skit in which Jasmine quits school at age 13 to open her
own vendor stand. Let the girls come up with their own ideas about what Jasmine’s future
might be like, but if they cannot, some things that could happen to “Drop Out of School”
Jasmine could be:
◊

Jasmine gets pregnant and has a baby.

◊

She often leaves her stand empty to visit friends or see her boyfriend. Her
customers become angry and go to a different stand.

◊

Jasmine makes a little money at her stand, but she spends most of it on
medicine for her baby and does not have any money left over for herself.

◊

She misses her friends—most of them stayed in school.

Invite both groups to act out their skits. Discuss the skits by asking:
How did staying in school help or hurt Jasmine’s goal of having her own
vendor stand?
6
7
8

For ideas of welcome activities, see Annex 1.
Today’s warm-up activity is related to the chapter topic, education. For a full list of warm-up activities, see Annex 2.
Johns Hopkins, Go Girls!, 27.
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Activity 1: Discussion on the Value of Education (20 minutes)
This activity is adapted from Women’s Health to Wealth’s 2015 WHW Girls’ Club Curriculum.9

Introduce the activity:
We just discussed what could happen to Jasmine if she stays in school, and what could happen if she does
not. Staying in school helped Jasmine reach her dreams. Let’s talk more about education—Why do you think
education is important?
Give the girls a few minutes to answer and discuss. Praise their answers, and thank them for sharing. If the girls
have not already mentioned these benefits of education, add the following points:
Education opens up the world to you and makes you more aware of opportunities.
◊

Education makes you very confident and builds your self-esteem.

◊

Education plays a major role in women’s empowerment, as it gives women equal opportunities.

◊

Educated women are more concerned about preventive health issues.

◊

Education is important, as it helps secure your future and that of your family.

◊

Education is vital for the economic growth and prosperity of a nation.

Lastly, show the 2 facts, listed in the Facilitator Preparation section of this lesson plan, that you wrote on the
chalkboard or paper, and explain them to the girls.10

Wrap-Up Activity: Sharing Circle (5 minutes)11
Ask the girls to stand in a circle for their final activity. Say:
Jasmine’s dream was to open her own stand. In one sentence, what is your dream that will keep you
motivated and determined to stay in school?
Each girl should share her dream, going around the circle in order. When the girls are done, thank them for sharing their dreams, and remind them that getting an education is a great step towards realizing those dreams!

Optional Homework Assignment: Dreaming with a Trusted Adult
This activity is adapted from Johns Hopkins University’s Go Girls! Community-Based Life Skills for Girls:
A Training Manual.12

Instruct the girls:
Between now and the next session, identify at least one adult you trust, and share your dream with them.
Talk to this adult about your decision and strategies to stay in or return to school, and ask him or her to
support you.

9 Abenaa Akuamoa-Boateng, 2015 WHW Girls’ Club Curriculum (Women’s Health to Wealth, 2015), 11.
10 If you have girls in your Club who have limited reading or writing skills, be sure to adapt activities in this chapter by using drawing or symbols, instead
of writing, and you should read out loud anything directed to be read by the girls, so that the activity can be done verbally.
11 For a full list of wrap-up activities, see Annex 3.
12 Johns Hopkins, Go Girls!, 28.
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LESSON 3B

CROCODILES AND ROCKS

Brief Description

Facilitator Preparation

In this lesson, girls will identify obstacles to staying in
or going back to school, and will learn to be prepared
to face obstacles and deterrents to their education.

Prepare the “Factors Influencing Education” signs for
Activity 1. Each sign should be on A4 (8.5x11) paper,
with one factor on each sign. The factors are:

Purpose
Girls are equipped with the tools and knowledge
they need to surmount obstacles to getting the
education they deserve. Girls are given positive
information about education, despite stereotypes
of the girl child.

Learning Objectives
77 Girls learn about resources and strategies to help
them stay in or return to school.
77 Girls are able to identify and are prepared to deal
with obstacles to pursuing their education.

Materials Needed
• 21 sheets of A4 (8.5x11) paper
• Marker or thick pen
• Colored pencils, crayons, pens, or markers
(optional)

1.

Having kind and supportive teachers

2.

Boys in school who bully girls

3.

Going to school on an empty stomach

4.

Being responsible for your own upkeep, hygiene,
and appearance

5.

Being respectful to everyone

6.

Being in a sexual relationship

7.

Being the one responsible for earning money for
the family

8.

Getting married as a teenager

9.

Trekking long distances on foot to get to school

10. Being self-confident
11. Studying at all times to pass your exams
12. Attending school when you are menstruating
13. Becoming pregnant while in school
14. Parents providing your basic needs
15. Attending school close to your house
16. Asking questions or being active in class
17. Teachers sending you on errands during classes
18. Lack of toilet facilities in the school
19. Having attentive and concerned parents making
sure that you are in school every day
20. Having friends who support you to make good
decisions
21. Drinking alcohol and/or using drugs13

13

Akuamoa-Boateng, 2015 WHW Girls’ Club Curriculum, 9.
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LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: “Tide’s In/Tide’s Out!” (10 minutes)
This warm-up activity is adapted from the Population Council’s Health and Life Skills Curriculum for the Adolescent Girls
Initiative–Kenya (AGI–K).14

Draw a line representing the seashore across the floor or ground (you can also use this as the “stream” for
Activity 1 below), and ask participants to stand behind the line. Make sure there is room for each girl to stand
comfortably side by side. (You may need to go outside if your Club meets in a small space.)
Explain to the girls:
When I shout, “Tide’s out!”, everyone jumps forward over the line. When I shout, “Tide’s in!”, everyone jumps
backwards over the line. If the Facilitator shouts, “Tide’s out!” twice in a row, participants who move are
OUT. Let’s play!

Activity 1: Crossing the Stream to Reach Your Dreams! (40 minutes)
This activity is adapted from Women’s Health to Wealth’s 2015 WHW Girls’ Club Curriculum.15

Say:
At our last Club session, we talked about Jasmine and about how staying in school helped her realize her
dream of opening her own vendor stand. We also talked about how education can help you reach your
dreams. This week, we are going to look at some of the things that might get in the way of your education,
and some of the things that can help you stay in school.
Ask all the girls to stand on one side of the Club space. Hand out the “Factors Influencing Education” signs you
prepared before the Club session; depending on how many girls are in your Club, not every girl will get a sign.
Explain to the girls:
Imagine that there is a stream that runs through the middle of our classroom [or space where your Club is
taking place]. Where we are now, on this side of the space, is where you are right now, in your life and your
schooling. On the other side of the space is graduation from (senior) high school.16 To get from here to the
other side of the space, all the way to your graduation, you must cross this stream. However, you have to
be careful—there are crocodiles in the stream! There are also some rocks in the stream that can help you
get safely to the other side. Each of the signs that some of you are holding is a factor that influences your
education. These factors are either “rocks”—things that can help you stay in school—or “crocodiles”—things
that can make it harder for you to finish school.17 Let’s talk about each of these “crocodiles” and “rocks”
together, one by one.
14 Population Council, Health and Life Skills Curriculum for the Adolescent Girls Initiative–Kenya (AGI–K) (Nairobi: Population Council, 2015), 325,
https://www.popcouncil.org/uploads/pdfs/2015PGY_AGI-K_HealthLifeCurriculum_Kibera.pdf
15 Akuamoa-Boateng, 2015 WHW Girls’ Club Curriculum, 9.
16 Insert here the appropriate term for the level of schooling the girls are striving to achieve.
17 It is important not to say that the “crocodiles” make it impossible to finish school, because you do not want to discourage the girls, especially those
who may have dropped out or experienced those “crocodiles,” such as pregnancy.
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Ask one girl to step forward and to present her sign
to the others by reading it aloud. Ask the girls to vote
as to whether the factor is a “crocodile” or a “rock.”
Once the girls have voted, ask the girl holding the sign
to draw a rock or a crocodile on her sign. While she is
drawing, discuss why that factor is a “crocodile” or a
“rock.” If it is a “crocodile,” discuss some ways the girls
might avoid that “crocodile.” There are 21 signs, so do
not spend too long discussing any one factor. Many of
these “crocodiles” will be addressed in
other chapters, as well.

Once your discussion has concluded on that initial
factor, ask the girl holding that sign to move to the
middle of the Club space, where, you can joke, she
will be standing in the middle of the “stream.” Then
invite another girl holding a sign to step forward,
and repeat the process. Continue to do this until all
of the signs have been presented and discussed. At
this point, every girl holding a sign should be standing in the middle of the space, in the “stream.”
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For the remaining girls who did not have signs (if any), ask them to make their way across the stream to the other
side, by going from “rock” to “rock.” Each girl can illustrate her journey by placing her hand on the shoulder of the
girl holding each rock sign on which she relies. The girl crossing the “stream” should read aloud each “rock” she
is using and should avoid the “crocodiles.” The girls holding the rock signs should stay in place and hold up their
signs, so that their friends can easily navigate across the space and find the “rocks.” Once all the girls without
signs have navigated safely to the other side of the “stream” (or space), ask all the “crocodiles” and “rocks” to go to
the other side. Close the activity by praising the girls and saying:
Look! We all made it safely to graduation! Now we are prepared to pursue our dreams!

Wrap-Up Activity: Sharing Circle (5 minutes)
Now ask the girls to form a circle. Ask one girl to help you collect all the signs. (You can display them in your Club
space, if you and/or the girls wish.) Ask the girls to go around the circle and each share one “rock” they have in
their life right now. (All the girls have at least one “rock”—you!)

LESSON 3C

THE BIGGEST CROCODILES

Facilitator’s Note
This lesson contains sensitive subjects, including
alcohol and drug use, and gender-based violence.
Some girls in your Club may have experienced genderbased violence or may have family members or friends
who have used alcohol and drugs. Girls may become
upset by subjects discussed in this lesson, so be sure to
know where girls can go for support on these issues,
such as to a counselor, a local police office, or to a
hospital or healthcare provider.

Brief Description
In this lesson, girls will learn about why some
people engage in alcohol or drug use and how
they personally can avoid drugs and alcohol.
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Purpose
Girls are dissuaded from using drugs and
alcohol and know how to protect themselves
from these substances in the future.

Learning Objectives
77 Girls understand the dangers of drug and
alcohol use and how it can negatively
impact their lives.
77 Girls have strategies to avoid drug and
alcohol use and know how to say “no” to
drugs and alcohol.

Facilitator Preparation
None specific to this lesson.

Materials Needed
• Chalkboard and chalk, or large piece
of paper and thick pen or marker for
Facilitator

LESSON INSTRUCTIONS
Welcome! (5 minutes)
Begin the Club session with the song or dance your Club created in Lesson 1A.

Warm-Up Activity: Alcohol Barriers (10–15 minutes)
This warm-up activity is adapted from Johns Hopkins University’s Go Students! School-Based Life Skills for Girls and Boys: A
Teacher’s Manual.18

To get the girls talking about today’s subject, ask the girls to describe the first thing that comes to mind when you
say the word, “alcohol.”19
After that discussion, draw a stick figure of a girl on one side of the chalkboard or paper. Write the words, “your
goal,” on the other side of the chalkboard or paper. Explain:
When alcohol or drugs are used, we tend to do things we normally would not have done, because our
decision-making is not as sharp when we use alcohol. For example, using drugs or alcohol may lead us to
have unprotected sex. Unprotected sex can be a barrier to reaching our goals, because it can lead to an
unplanned pregnancy, contracting HIV, etc. What are some other things we may do when alcohol is in our
bodies, that we might not do when alcohol is not in our bodies? How might any of those things be a barrier to
achieving our goals?
For each example the girls give, ask:
How might that be a barrier to reaching our goal?
After each girl responds, ask her to draw a barrier, such as a wall, line, or rock, between the stick figure girl and
her goal on the chalkboard or paper. After everyone who wants to has drawn a barrier, ask the girls to count the
barriers on the board. Say:
Without a doubt, alcohol creates many barriers between us and achieving our goals.
Based on this visual observation in front of them, ask the girls:
If alcohol makes it more difficult to reach our goals, why do people drink alcohol? We will explore that
question now.
18 Johns Hopkins Bloomberg School of Public Health/Center for Communication Programs, Go Students! School-Based Life Skills for Girls and Boys: A
Teacher’s Manual (Baltimore, Maryland: Johns Hopkins Bloomberg School of Public Health/Center for Communication Programs, developed under the
terms of USAID Contract No. GHH-1-00-07-00032-00, Project SEARCH, Task Order 01, 2011), 96, https://www.k4health.org/sites/default/files/GoStudents_English%20Final%20Rev2.pdf.
19 If there are specific drugs that are a problem in your community, feel free to substitute those drugs for alcohol in this activity, or talk about that drug
in addition to alcohol.
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Activity 1: Lute’s Story (35–40 minutes)20
This activity is adapted from Johns Hopkins University’s Go Students! School-Based Life Skills for Girls and Boys: A Teacher’s
Manual.21

Ask one of the girls to read out Lute’s story, or ask the girls to take turns reading.
The following paragraph is reprinted here with permission from Johns Hopkins University:22
Lute started to drink sweet wine when she gathered with other young people at a funeral wake for a dead
relative. While the adults would stay near the home, sharing food and stories, the young people would
go off into the dark by themselves to listen to music and share wine. There was always wine at the many
funeral wakes. At first, Lute said no to drinking wine, but her friends teased her about being a baby. She
wanted to fit in and be more grown up, and the older youths whom she admired were drinking, so she said
yes. At first, she liked how the wine made her feel – all warm and popular and sexy – but later she just felt
sick in her stomach and head. Lute vowed that she would never drink again. But at the next funeral, an
older boy she liked – Mapi – offered her wine and acted like she was special. So, she said yes. She and Mapi
took their wine and went away from the others to talk and drink in private. Lute does not remember how
much she drank or exactly what happened next, but she thinks that she and Mapi had sex — even though
she thought she had said no.
After the girls read the story, explain:
Let’s discuss what happened in Lute’s story by examining each of the decisions Lute made. Each day, we
make many decisions, like which road to take to go to school or work, what to eat for breakfast, or what
to wear. Each time we make a decision is called a “decision point.”23 Let’s discuss Lute’s story by looking at
different decision points she had.

20 The authors of this story are from Botswana, Malawi, and Mozambique, so Lute is likely a common name in those countries. You are welcome to
change the character’s name, so that she is relatable to girls in your community.
21 Johns Hopkins, Go Students!, 97–98.
22 Same as previous footnote.
23 For a full lesson on decision-making and decision points, see Johns Hopkins, Go Students!, 62.
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Discuss the following questions with the girls. Refer to some possible answers below each question,
for your reference.
What were some of the consequences or potential consequences of Lute’s drinking?
Some possibilities may include: she felt sick to her stomach/head; she was raped; she might have become pregnant; she might have contracted a sexually transmitted infection (STI), such as HIV; she might lose respect for
herself, etc.
Why did Lute decide to drink?
Some “whys” might include: because she wanted to fit in; she did not want to be teased; she wanted Mapi
to like her, etc.
Say:
Now that we have identified some of the reasons why Lute consumed alcohol, let’s talk about some strategies
or other choices she could have made instead of drinking alcohol, by thinking about the positive and
negative consequences of her decisions at each decision point. Remember, a decision point is when we have
the opportunity to choose what to do next. Some decision points Lute had included:
77 after she was teased, she had the choice to drink, or not to drink;
77 after she got sick, she had the choice to drink, or not to drink;
77 when Mapi asked her to drink with him, she had that same choice—to drink or not to drink, and to go off
alone with Mapi, or not.
Looking at each decision point, how can she think ahead, or strategize, to avoid the risk of alcohol use or
misuse associated with this decision? What could Lute have done instead of drinking? What other choices
did she have?
For example, for the decision point about whether or not to drink, examine why she chose to drink, and what else
she could have done instead of drinking.
◊

One reason she chose to drink was because she did not want to be teased. Strategy other than drinking:
77 Listen to music with the other young people, but sit with a friend who also does not drink, and
promise to support one another in not drinking.
77 Use assertive communication: “I feel sad when you tease me, because it makes me feel like I do not
belong, and I would like for you to please stop now.”

◊

Another reason she chose to drink was to impress Mapi. Strategy other than drinking:
77 Invite Mapi to join her and a friend to talk, instead of going off alone with him to drink.

Wrap-Up Activity (5 minutes)
Ask the girls what they learned from Lute’s story. Thank the girls for actively participating in today’s session!
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